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Using the Wilkes-Barre Area School District Comprehensive Literacy Plan

The Wilkes-Barre Area School District Comprehensive Literacy Plan (CLP) was written to provide
guidance to stakeholders about their roles in developing an integrated, aligned, and comprehensive set of
literacy experiences for children (Birth-grade 12). Educators will find specific information about developing,
implementing, and evaluating an evidence-based school literacy program. The document also addresses the
important role of parents, librarians, those who work in community agencies, etc., who make important
contributions to the development of literacy learning. Below are suggestions for using this document.

1. The document is a dynamic one and the District will continue to add resources that can enhance its
comprehensiveness and usability. Given this fluidity, we recommend that readers access the
document electronically (www.wbasd.k12.pa.us).

2. The CLP can serve as the basis for curriculum development in a school or district. Schools can use
the document to determine to what extent their literacy program addresses the guiding principles
and essential elements described in the document.

The CLP is meant to serve as a basis for professional development that will assist schools in
developing a comprehensive, aligned, and coherent literacy plan. Such professional development
can be provided for various stakeholders, e.g., those in leadership positions, those who teach
reading or content area subjects, specialized personnel including reading specialists, special
educators, speech and language teachers, as well as parents, and community leaders. Specific ideas
for possible use of the document follow.

a. Base professional development on the goals and established needs of students in a specific
school, identifying topics that will enable educators to develop the skills and competencies
to address those needs.

b. Use the content of the document itself for professional development. Choose a specific
topic and provide opportunities for teachers to address that topic in depth. In other words,
that topic can serve as the primary focus of professional development.



http://www.wbasd.k12.pa.us/
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March 2013
(Updated June 2014; November 2014)
(Updated August 2019)

Section I: Literacy Plan Overview
Literacy Plan Review Timeline and Team Members:
The Wilkes-Barre Area School District’s Comprehensive Literacy Plan will be reviewed annually

following the analysis of the end of year assessments and collection of perceptual data. This will permit the
team to determine the effectiveness of the literacy plan and identify areas for continued improvement.
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Mission, Vision, Core Values, and Goals
(Refer to various data sources to determine goals: Insert data as Appendix A)
“Literacy programs require a well-articulated, coherent set of goals based on standards...(PACLP)”

1. Literacy Mission:

The Wilkes-Barre Area School District recognizes the pronounced impact that literacy has on the lives of
our diverse population of students and the community. All stakeholders will collaborate to nurture and enhance
literacy development. Our mission is to provide, through collaboration of all stakeholders, purposeful,
authentic, literacy instruction based on best practices.

2. Literacy Vision:

All students in the Wilkes-Barre Area School District, from birth through grade twelve, will become life-
long learners with a command of literacy that prepares them for the challenges of the 21° century.

3. Core Values:
The Wilkes-Barre Area School District is committed to:

e Recognizing and celebrating a diverse society in which all students can learn in a safe and
productive environment.

e Preparing all students to be life-long learners capable of reaching their highest learning
potential.

e Cooperating and collaborating with school, family, and community to ensure the well-being of
all students’ physical, cognitive, and social/emotional growth and development.

e Engaging every student through the use of differentiated instruction and data-driven decision
making to meet the educational needs of all learners.

4. Literacy Goals: Birth to Five
Long Range Goals (see appendix for goal planning sheet):

a. Phonological Awareness: 3 year olds: WB Area/Agency
e  65% of 3 year olds will be proficient in phonological awareness by spring reporting 2020.

b. Use expanded vocabulary & language for a variety of purposes: 3 year olds: WB Area
o 60% of 3 year olds will be proficient in using expanded vocabulary and language for a variety of
purposes by spring reporting 2020.

c. Use expanded vocabulary & language for a variety of purposes: 3 year olds: Agency
e 75% of 3 year olds will be proficient in using expanded vocabulary and language for a variety of

purposes by spring reporting 2020.

d. Phonological Awareness: 4 year olds: WB Area
e 85% of 4 year olds will be proficient in phonological awareness by spring reporting 2020.

e. Phonological Awareness: 4 year olds: Agency




e 85% of 4 year olds will be proficient in phonological awareness by spring reporting 2020.

f. Use expanded vocabulary & language for a variety of purposes: 4 year olds: WB Area/Agency
e 85% of 4 year olds will be proficient in using expanded vocabulary and language for a variety of
purposes by spring reporting 2020.

Prerequisite Goals (see appendix for goal planning sheet):

a. Phonological Awareness: 3 year olds: WB Area/Agency
e 45% of 3 year olds will be proficient in phonological awareness by spring reporting 2019.
e 60% of 3 year olds will be proficient in phonological awareness by spring reporting 2020.

b. Use expanded vocabulary & language for a variety of purposes: 3 year olds: WB Area
e 40% of 3 year olds will be proficient in using expanded vocabulary and language for a variety of
purposes by spring reporting 2019.
o 60% of 3 year olds will be proficient in using expanded vocabulary and language for a variety of
purposes by spring reporting 2020.

c. Use expanded vocabulary & language for a variety of purposes: 3 year olds: Agency
e 55% of 3 year olds will be proficient in using expanded vocabulary and language for a variety of
purposes by spring reporting 2019.
e 70% of 3 year olds will be proficient in using expanded vocabulary and language for a variety of
purposes by spring reporting 2020.

d. Phonological Awareness: 4 year olds: WB Area
e 75% of 4 year olds will be proficient in phonological awareness by spring reporting 2019.
e 80% of 4 year olds will be proficient in phonological awareness by spring reporting 2020.

e. Phonological Awareness: 4 year olds: Agency
o 75% of 4 year olds will be proficient in phonological awareness by spring reporting 2020.

f. Use expanded vocabulary & language for a variety of purposes: 4 year olds: WB Area/Agency
o 80% of 4 year olds will be proficient in using expanded vocabulary and language for a variety of
purposes by spring 2020.




Prerequisite Goals (see appendix for goal planning sheet):
a. Kindergarten, first and second grade students will obtain the following benchmark percentage in
each building as outlined each year.

| Dodson | Flood | Heights Kistler Solomon District Goal
Kindergarten

2016 90% 85% 74% 92% 92% 87%
2017 92% 88% 77% 94% 94% 89%
2018 94% 91% 80% 95% 95% 91%
2019 96% 94% 82% 96% 96% 93%
2020 96% 94% 84% 96% 96% 93%

| Dodson | Flood | Heights Kistler Solomon District Goal

First Grade

2016 68% 76% 65% 69% 75% 71%
2017 70% 78% 68% 72% 77% 73%
2018 72% 80% 71% 75% 79% 75%
2019 75% 82% 74% 77% 81% 78%
2020 75% 82% 74% 77% 81% 78%

| Dodson | Flood | Heights | Kistler | Solomon District Goal

Second Grade

2016 66% 65% 60% 69% 85% 69%
2017 68% 68% 63% 72% 87% 72%
2018 71% 71% 65% 75% 88% 74%
2019 75% 75% 68% 78% 90% 77%
2020 76% 76% 69% 79% 91% 78%

6. Literacy Goals: Third to Fifth Grade

Long Range Goals (see appendix for goal planning sheet):
a. Students in grades three through five will increase proficiency in reading, interpreting, and analyzing
literature in both fiction and non-fiction. (Standard 1.3): 65% in 2013, 75% in 2014, and 85% in
2015.

7. Literacy Goals: Sixth to Eighth Grade

Long Range Goals (see appendix for goal planning sheet):
a. Make instructional and curricular decisions based on assessment data; incorporate literacy
instruction in content area curriculum; implement cross-curriculum professional development and
planning.

Prerequisite Goals (see appendix for goal planning sheet):
a. Seventh —A 10% reduction in the number of students below proficiency on the PSSA Reading
assessment.
b. Eighth —A 10% reduction in the number of students below proficiency on the PSSA Reading
assessment.




8. Literacy Goals: Ninth to Twelfth

Transitional Goals (see appendix for goal planning sheet):
a. Eighth to Ninth — To compensate for loss in Reading instruction beyond 8 grade, incorporate literacy
instruction in all content areas.

Long Range Goals (see appendix for goal planning sheet):
a. Continue to develop independent readers utilizing a variety of materials across the curriculum that will
promote lifelong learners.
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Commitment

1. Process for communicating Literacy Plan to all stakeholders:

a. Plan for buy-in (Mission, Vision, Core Values and Goals)
Mission: The Wilkes-Barre Area School District recognizes the pronounced impact that literacy has on
the lives of a diverse student population and the community. All stakeholders will collaborate to
nurture and enhance literacy development as well as to support this mission of providing purposeful and
authentic literacy instruction based on best practices.
Vision: All students in the Wilkes-Barre Area School District, from birth through grade twelve, will
become life-long learners with a command of literacy that prepares them for the challenges of the 21
century.
Core Values: The Wilkes-Barre Area School District is committed to:

1)

Recognizing and celebrating a diverse society where all students can learn in a safe and productive
environment.

Preparing all students to be lifelong learners capable of reaching their highest learning potential.
Cooperating and collaborating with school, family, and community to ensure the well-being of all
students’ physical, cognitive, and social/emotional growth and development.

Engaging every student through the use of differentiated instruction and data-driven decision
making to meet the education needs of all learners.

b. Plan for buy-in and commitment to Literacy Plan
As a district we are committed to making decisions regarding assessments, instructional programs,
resources, and professional development, all based on need and rigorous scientific research.

All teachers and staff will be trained on the Plan’s unwavering focus on literacy and teacher
professional development. The Plan will be available for use across all content areas. Based on
data, research, and positive outcomes throughout the state and nation, we believe that the
implementation of our developed literacy plan, to be updated as needed, will help prepare our
students to be better able to read and comprehend.

Sharing with board:
Updates will be shared annually at School Board meetings. Literacy Plan will also be posted on
district website.

Sharing with instructional staff:

Research-based, needs-based professional development will be provided prior to beginning of each
school year and throughout the school year as deemed necessary. Literacy Plan will also be posted
on district website.

Sharing with community:

School Board meetings; district website; postings in local newspapers; Head Start agency meetings
and Head Start website; School Open Houses; Kindergarten registration/orientation. Literacy Plan
will also be posted on district website.

Periodic monitoring, evaluation and modification of Action Plans (barriers and action steps to

overcome):
Walkthroughs, informal and formal observations, faculty meetings.
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2. Plan for Reporting/Sharing Student Performance Data to Stakeholders:

a. District Level Administrators:
District/Building Level Data Team Meetings
Middle and End-of-Year Reports
Performance PLUS data analysis
Dibels Nex/Amplify

b. School Board:
Middle and End-of-Year reports
PSSA, Keystone reports

c. Teachers:
Performance PLUS data analysis
Building Level Data Team Meetings
Dibels Next/Amplify

d. Parents:
PSSA, Keystone, PVAAS, DIBELS Next
Parent/Teacher Conferences
Parent Meetings
Dibels Next/Amplify

e. Community:
Links to data reports on WBASD website

3. Plan for Celebrating/Acknowledging Student Success:

Postings in district buildings honoring student achievement, growth, and success
Head Start annual reports and monthly awards for students

4. Plan for Hiring Practices to Sustain the Reading Model:
Early Childhood Coordinator will train and mentor targeted teachers

12




Wilkes-Barre
Luzerne County Head Start
Comprehensive Literacy Plan

BIRTH TO AGE THREE

Part A: Birth to Three
An Ideal Literacy Environment for Infants and toddlers

The ideal infant/toddler literacy environment is designed with the knowledge that very young children
develop within the context of relationships with adults who care for them. Planners of infant/toddler
environments take into account the rapid growth, development, need for comfort, and vulnerability of the
children served. In the very early years, cognitive, physical, social and emotional development are
intertwined. Thus communication, which is the foundation of literacy, takes place through everyday activities
in which infants and toddlers interact with the adults around them. In all cases environments for infants and
toddlers must contain four basic components: Close, caring relationships, health and safety, connection to
family, and responsive, knowledgeable caregivers.

Appropriate Space and Furnishings

Soft furnishings and toys allow children opportunities for daily relaxation and comfort. Cozy areas provide a
place for quiet activities to occur. Quiet areas should be away from active play areas and be protected by
caregivers. Quiet areas for young and mobile infants should have thick cardboard books showing children
and families of many different racial and cultural backgrounds and children and adults of all ages. Books
made by family members or caregivers show pictures of infants’ families. There are cushions, overstuffed
chairs, or a glider where adults can hold children and read to them. Quiet areas for toddlers include, in
addition to a variety of books, puzzles, blocks with people, animals, cars and other accessories. In a group
setting, there should be two or more of the same item next to each other.

Space that is arranged to promote safe care means that all children can be observed at all times without being
hidden from view by furniture or other obstructions. Quiet and active play spaces should be separated, but
still allow free movement from one activity to another, to encourage exploration and self-choice.
Independence is also encouraged when materials are placed so that children can access them easily. Colorful
pictures and mobiles promote visual stimulation and active learning. They should be displayed at children’s
eye-level. Play items should be placed within easy reach of the children. Pictures, created by the children,
should be talked about by the caregiver and should be displayed in order to promote feelings of positive self-
esteem. This sends a message to the child that his/her work is valued and appreciated. Open-ended play
materials such as puppets, paint and dress-up clothes stimulate young children’s language and
communication. When young children language in open-ended play, they use more complex language than
in play situations that are structured by adults.
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Personal Care Routines

Young children learn language through daily routines and within meaningful contexts where adults name
objects and describe what children are doing and feeling. The importance of exposing very young children to
language cannot be emphasized enough. Children’s early language experiences influence many areas of their
development. Language is best understood when modeled by parents and caregivers who are attentive and
talk to children in a warm, supportive manner. Children need to be talked to frequently with simple, exact
words. Infants use language to communicate their needs, and these needs are often expressed in their cries
and sounds. Children develop trust and security when they are responded to in a positive, timely manner
during daily routines. Caregivers provide information to parents about care routines and specific things their
child did during the day. Written records of the child’s day are given to parents. Staff sits with children during
feeding time, making eye contact, engaging in conversation, and encouraging toddlers to develop self- help
skills. During nap time, children are helped to relax with soft music and soothing, and activities are provided
for those children who are not napping. Staff talk through the diapering process with children, and promote
self-help with toileting when children are ready. Books, songs and pictures are used to teach health and safety
routines such as hand washing and tooth brushing.

Listening and Talking

As children grow in their understanding of language, their language becomes more distinguishable as words
and phrases. When adults show interest in understanding what the child is trying to communicate, language
is encouraged because the child learns their voice is heard and has meaning. This “give and take” is an early
form of turn taking in communication. Children feel valued when adults respond in a positive, timely manner
to their use of language. Adults also become language models by describing their own actions, introducing
children to new words, and asking children questions.

The use of books and pictures with infants and toddlers is an important means of language learning for
children as they make sense of the world around them. Books and pictures should be available in sufficient
number for both independent use and use by a parent or caregiver with the children. Early experiences with
books, such as when adults are involved and interact warmly with children, encourage continued interest in
literacy. Literacy is further encouraged when books are kept in good repair, thus sending the message that
books are a valued resource. Children should be allowed to choose from a wide variety of age-appropriate
books. The use of sturdy vinyl, cloth, or hard page books make them easier for children to explore
independently.

Diverse Age-Appropriate Activities

Infants and toddlers need a variety of age-appropriate toys and materials that they can manipulate and play
with at will. Materials should be in good repair, organized for play, and stimulate children at different skill
levels. These activities strengthen fine motor control while encouraging and reinforcing skill development
that contributes to academic readiness. Young children need ample opportunity to exercise their gross motor
skills. Opportunities for active play should be available both indoors and outdoors. Age-appropriate
equipment and materials should present interesting and challenging options and should be supervised by
attentive caregivers. Young children benefit from exposure to child-initiated art activities that are open-
ended and process-oriented. Children's art should be respected and appreciated as individual creative
expression. Materials and opportunities to create art projects at a beginning level should be available as
children are developmentally ready for them. Music and movement are valuable means of learning and
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expression. Children’s educational and developmental needs are better met when recorded music is used
purposefully. Children need supportive caregivers that encourage self-expression and free choice in music
and movement experiences.

Block play, with a variety of blocks and accessories, allows young children the opportunity to explore spatial,
mathematical, and role-play possibilities. Block play requires sufficient space in a protected area and time to
expand on concepts and ideas.

Dramatic play gives children opportunity to discover an array of roles and responsibilities as well as
providing a vehicle through which they make sense of their world. Space, time, props, materials, and
supportive caregivers enhance dramatic play.

Sand and water play gives young children the opportunity to learn concepts through active exploration with
their senses. The learning potential is extended when a variety of toys and different activities are used with
sensory play. Children need experiences with natural things both indoors and outdoors. Children benefit
from hands-on experiences with the weather, natural objects, living things, etc. Realistic portrayals of nature
in books, pictures, and toys enhance children’s understanding of their world. Since children benefit more
from hands-on experiences, the use of television or computers is not recommended for infants and should
be limited if used with toddlers. Children’s experiences are enhanced when caregivers are involved in
viewing and limit materials to those that are appropriate and educational. If media materials are used
alternative activities should be available to children. Children need to learn about similarities and differences
and acceptance by exposure to diversity through pictures, books, dolls, and other materials. Activities and
classroom interactions are valuable resources as well. Exposure to diversity among peoples encourages
respect for others and lessens misunderstandings. Supervision of infants and toddlers means meeting
individual needs with a flexible schedule and providing for a variety of play activities. Caregivers should be
tuned in to routine needs, but also should recognize the need for a balance of quiet and active experiences.
Caregivers should provide and watch over the use of materials that stimulate the senses and interests of
children.

Interaction with Others

Infants and toddlers begin to learn how to interact socially and engage in peer experiences when they are
allowed to move freely and encouraged to develop positive peer relationships. Caregivers need to promote
early social skills by guiding and reinforcing the positive efforts of children interacting with each other.
Caregivers who are nurturing and responsive promote the development of mutual respect between children
and adults. Children, who trust adults to provide for their physical, psychological, and emotional needs,
develop their own sense of self-worth and self-esteem. Infants and toddlers, who are nurtured with
appropriate expectations and who experience consistency in disciplinary care, receive the first lessons in
managing their own behavior and learning self-control. A stimulating environment in which rules are simple,
explained, and consistently enforced is key to managing discipline and promoting good behavior. Infants and
toddlers thrive on a consistent routine that provides a balance of activities designed to meet individual needs
and foster physical, cognitive, social, and emotional growth. Play activities, basic routines, and transitions
provide opportunities for learning and growing. When children are permitted to select materials and
companions, and, as far as possible, manage play independently, they learn to make their own choices,
tailoring their learning to their personal needs. When giving opportunities to explore, children will choose
to play and learn in the way that is most effective for their own personality by following their interests and
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working on the skills that they really need to develop. Caregiver intervention should be in response to
children's needs, an invitation, or an opportunity to expand play activities. In group-care situations, the focus
needs to be on meeting individual needs and guiding children as they interact in small groups. If whole group
activities are used, they should be limited to a small number of children, limited in time, and flexible to allow
for the individual interests of all children.

Although it is a home-based program, Luzerne County’s Early Head Start program incorporates elements of
an ideal literacy environment for infants and toddlers into the Family Day activities held for parents and
children twice each month at the centers. Books of many types and topics are available for infants and
toddlers, both to be explored or to be read by parents. There are comfort areas away from activities where
children can enjoy quiet time or cuddle with a parent. Songs and finger plays are enjoyed by children and
parents, and language is expanded upon during snacks and other routines. Children and families enjoy age-
appropriate activities with their children, and both English and Spanish are spoken by staff. The Early Head
Start program encourages families to provide a language rich environment for children in the home by
employing many of the elements described above. LCHS also encourages parents to participate if Family
Literacy activities, recognizing that the family’s literacy skills directly affect parents’ effectiveness in helping
their children to learn.

Sources: Infant/Toddler Rating Scale (ITERS)
WestEd: The Program for Infant/Toddler Care
Caring for Infants and Toddlers in Groups (Zero To Three)
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Part B: Three to Five Year Olds (Preschool)
Assessment
“Effective assessment is a key component of quality teaching and learning and is important for literacy
instruction and student learning (PaCLP).”

The Pennsylvania Comprehensive Literacy Plan best practice includes use of the Standards Aligned System (SAS),
which provides a comprehensive approach to student achievement. The assessment portion of SAS
encompasses elements of assessments for federal and state initiatives, as well as classroom-based assessments
for Local Education Agencies (LEAs). The assessments we currently use are summative and benchmark. Our
goal is to adopt a literacy curriculum that has a formative assessment component to assist in closing the
achievement gap. Our assessment is agency-wide and we would benefit from an assessment that is classroom-
based. This type of assessment will allow teachers to monitor and adjust instructional practices in order to
improve students’ achievement. Action steps to achieve our goal include researching and choosing an
appropriate literacy curriculum and assessment that will align with our current curriculum and the Pennsylvania

Early

Learning Standards that will be reflective of best practice and that is supported by research.

1. Student Data

a. Screening
e Measures To Be Administered:

Grade Screening Measure Essential Element(s) Assessed

Preschool e The Ages and Stages e Adaptive, Personal/social, Cognitive,
Questionnaire 3 (ASQ-3) communication and motor

e The Ages and Stages

Questionnaire: Social Emotional, e Affect, self-regulation, compliance,
Second Edition (ASQ: SE-2) social-communication, adaptive

functioning, autonomy, and
interaction with people

e Evidence of Reliability and Validity of Measures:
The Ages and Stages Questionnaire 3 (ASQ-3) and the Ages and Stages Questionnaire: Social
Emotional, Second Edition (ASQ: SE-2). Initially developed in 1995 the ASQ-3 has gone through 3
total revisions; the second revision occurred in 1999 and the third revision in 2009. Data collection is
in place through 2020 for a fourth edition. The ASQ:SE-2 was developed in 2002 and a second
revision occurred in 2015. Validity is based on the standardized format and professional training to
use the instrument consistently. The primary function of the screening is to identify children who
may have a disability or delay; this tool is unique due to the input required from guardians to
complete the screening.

e Timeline (When will the measures be administered?):

The Ages and Stages Questionnaire 3(ASQ-3) and the Ages and Stages Questionnaire: Social Emotional,

Second Edition (ASQ: SE-2) is administered within the first 45 days of enrollment.

e Students (Which students will be screened?):
All students enrolled will be screened. Screening is conducted within 45 days of enrollment and any
child who does not meet the passing score is referred to El for further evaluation.

e Resident Expert (Someone who is highly knowledgeable about the measures, can train others to use
the measures, and can lead the interpretation of the data.):
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Disabilities Specialist: Robin Fanelli

e Assessment Team Members:
The Ages and Stages Questionnaire 3 (ASQ-3and the Ages and Stages Questionnaire: Social
Emotional, Second Edition (ASQ: SE-2) is administered by teachers.

e Plan for continued validity and fidelity of administration (New staff to grade level):
New Staff meets with disabilities specialist upon hire to learn how to administer The Ages and
Stages Questionnaire 3 (ASQ-3)and the Ages and Stages Questionnaire: Social Emotional, Second
Edition (ASQ: SE-2).

e Data Entry (Who will perform the function? Who can be trained as a back-up person?):
Teachers are trained to administer The Ages and Stages Questionnaire 3 (ASQ-3)
and the Ages and Stages Questionnaire: Social Emotional, Second Edition (ASQ:SE-2).

e Funding Needs (Expenses for purchasing or printing measures, data collection, data entry, etc.):
Cost of The Ages and Stages Questionnaire 3 (ASQ-3forms, booklets and screening kits.

e Funding Source:
Head Start State Supplemental/PA PreK Counts/Federal

b. Progress Monitoring

e Target Students:
All Students

e Frequency of Progress Monitoring:
Weekly/monthly/3times per year

Measures:

Grade Progress Monitoring Measure Essential Element(s) Assessed

Preschool | Key Developmental Indicators Comprehension, speaking, vocabulary,
phonological awareness, alphabetic
knowledge, reading, print concepts, book
knowledge and writing

Preschool | Individual Goals Language and Literacy

Preschool | Teaching Strategies Gold Listening, speaking, reading, and writing

Preschool | Language Acquisition Chart Stages of language acquisition for DLL

Preschool | Writing Journals Stages of writing, written expression and
alphabet knowledge

Preschool | Portfolio Writing samples reflective of stages of writing

e Evidence of Reliability and Validity of Measures:
Findings supporting the validity of the High/Scope preschool model come from the High/Scope
Training of Trainers Evaluation, the High/Scope Perry Preschool study, the High/Scope Preschool
Curriculum Comparison study, the Head Start Family and Child Experiences Survey, and five other
studies.
The Teaching Strategies Gold is a curriculum-embedded, criterion-referenced performance
assessment that is intended to document and evaluate what children are learning and have begun
to master by providing information to teachers about individual students’ academic, personal and
social, and other cognitive and non-cognitive achievements. The validity of test scores refers to the
accuracy of inferences or decisions based on them. Varied types of evidence are relevant when
establishing validity such as criterion-referenced interpretation and concurrent and predictive
validity.
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Resident Expert (Someone who is highly knowledgeable about the measures, can train others to use
the measures, and can lead the interpretation of the data.):

Education team: Kelly Chamberlain, Judy Davitt, Robin Fanelli, Melisa Ferrari, Karen Laidacker, and
Crystal Snarski.

Teaching Strategies Gold training conducted by Crystal Snarski.

Assessment Team Members:

Teachers complete weekly KDI’s (Key Developmental Indicators), monthly individual goals and tri -
annual Teaching Strategies Gold checkpoints.

Plan for continued validity and fidelity of administration (New staff to grade level):

Upon hire, new staff is trained on the High Scope curriculum, which includes KDI’'s and individual
goals. Specialists monitor on an ongoing basis to ensure continued validity and fidelity. In addition,
new staff receives Teaching Strategies Gold and child observation training.

Data Entry (Who will perform the function? Who can be trained as a back-up person?):

Teachers

Funding Needs (Expenses for purchasing or printing measures, data collection, data entry, etc.):
Purchasing license through Teaching Strategies, LLC for Teaching Strategies Gold. Printing costs for
KDI, individual goals, portfolios and Language acquisition charts. Writing journals from Becker’s
School Supplies.

Funding Source:

Federal/Head Start State Supplemental/PreK Counts
e Process for Assessing (e.g., How quickly can this assessment take place?):
Teachers begin documenting KDI’s in September and Individual goals in October. One KDl is

documented weekly per child and 2 Individual goals per child monthly until school ends in May or
June. Teaching Strategies Gold data is completed in October, February, and May. Writing journals

and portfolio is ongoing throughout the school year.

c. Formative Assessments

o Skill Inventories

e Target Students (Criteria for determining who will receive diagnostic testing):
All transitioning children into Kindergarten

e List Skill Inventories

Target Skill Area

Skill Inventory

Language/Literacy, Social/emotional, physical,

cognitive

Kindergarten Readiness Checklist

Language/Literacy, Social/emotional, physical, and

cognitive

Teaching Strategies Gold

o Diagnostics

e Target Students (Criteria for determining who will receive diagnostic testing):
All children that will transition to Kindergarten
e List Standardized Diagnostic Measures:

Target Skill Area

Diagnostic Measure

Evidence of Reliability and Validity

Listening Comprehension,
Vocabulary, Phonological
Awareness

e GRADE (Used
previously
during
Keystone to

Approved by Office of Child Development
and Early Learning
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Opportunity
Grant period )

o Curricular (Core/Supplemental Assessments)

Standardized Measures:

Grade Standardized Measure Essential Element(s) Assessed
Preschool Teaching Strategies Gold Language/Literacy, Gross Motor, Cognitive, and
Social/Emotional
Preschool GRADE Language/Literacy
e Timeline

Final data collected in May each year

Assessment Team:

Teachers

Funding Needs (Expenses for purchasing measures, data collection, data entry, etc.):

Purchase of Teaching Strategies Gold license through Teaching Strategies, LLC. Printing cost for
kindergarten readiness checklist.

Funding Source:

HSSAP/PreK Counts/Federal/KtO

2. Process Data

a. Environmental Assessments:

Grade/Age Assessment Frequency
Preschool Early Childhood Environmental Rating Scale At least once each year
Preschool Classroom Assessment Scoring System (CLASS) | At least once each year

b. Evaluation and Observation:

Frequency: Fall or spring depending on agency’s assessment requirements.

Who: Education team

Debrief: Monitor summary sheet completed documenting strengths and follow up required. Follow
up between teacher, and specialist occurs once assessment is complete.

Plan for monitoring: Staff have specified amount of time to complete action taken section of
monitor summary sheet. Action taken is reviewed by center manager and returned to specialist.
Plan for maintaining validity and fidelity & Funding Need; inter-reliability: Specialists complete
annual CLASS recertification and attend ongoing training. Annual cost is associated with CLASS
recertification for each specialist.

Funding Source:

HSSAP/PreK Counts/Federal

3. Perceptual Data:

Plan for Collection of Perceptual Data

Target Audience | How? | Date/Frequency | Person(s) Responsible
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Families

Family Interest Survey

Beginning of year

Teacher collects survey to
obtain information about the
family/child.

Parents

Parent Survey

Spring

Parents complete survey
annually on their child’s
classroom Head Start
experience.

a. How will data be used to make decisions at the systems level?

b. How will data be used to make decisions at the building level?

(@]

Data-Based Decision Making:

Curriculum-Lesson planning form revision
Resource allocation (schedule, title staff, staffing)

Professional development- Teaching Strategies Gold, Literacy and intentional teaching training

Curriculum

Resource allocation (schedule, title staff, staffing)

Professional development

. How will data be used to make decisions for instructional groups and individual students?

Plan for data-driven decision making at the class/student level

Data Analysis Teachers analyze classroom outcome data and make decisions on environmental

materials, interactions, and daily lesson planning and child goals.
Teachers receive classroom level data three times a year to plan for small and large group
instruction. Data is provided after checkpoint periods have been completed.
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Part C: Instruction and Intervention (Preschool)
“Oral language is the foundation for literacy development (PaCLP).”
“Differentiation of instruction is key to enhancing students’ ability to learn (PaCLP).”
“Fostering engagement and academic resiliency are keys to developing literate students (PaCLP).”

The Pennsylvania Comprehensive Literacy Plan best practice includes differentiated instruction as a key
component in multiple learning theories. The knowledge, abilities, skills, and interests that students bring to the
classroom are varied. In order to ensure that they know and are able to do what is expected of them, our
agency needs to provide quality instruction that is aligned to learning outcomes. Currently we have a curriculum
and assessment that promotes a literacy rich environment, but our goal is to close the achievement gap by
adopting a literacy curriculum and assessment that allows for differentiated instruction that identifies and
matches the literacy needs of individual students. Action steps to achieve our goal include researching and
choosing an appropriate literacy curriculum and assessment that will align with our current curriculum and the
Pennsylvania Early Learning Standards that will be reflective of best practice and is supported by research. In
addition, professional development opportunities need to be provided to ensure teachers understand how to
effectively implement the literacy curriculum and assessment and how to use the data to further guide
instruction. It is our intention to hire a literacy coach to offer additional support and guidance in the classroom
to both teachers and students.

1. Tiered Instructional Model
a. Tier I: Core Instruction

Plan for Core Instruction

*See below for Sample Daily Schedule

Based on data research and positive end results throughout the state and nation, we believe that the
implementation of our developed literacy program will help prepare our students to be better able to
read and comprehend. Luzerne County Head Start classrooms run for 5 hours and 40 minutes; this
provides children with 1020 hours of service during a school year.

Greeting and Circle Time: 15 minutes
Breakfast: Family Style — 30 minutes
PATHS Time: 10 minutes
Planning/Work Time/Recall — 1.5 hrs.
Small Group — 15 minutes

Outdoor Time — 40 minutes
Music/Movement — 20 minutes
Story time — 15 minutes

Lunch — Family Style — 30 minutes
Center Time- 1. 15 hours
Depature-10 minutes

Differentiated Instruction
e Instructional Grouping for Small Group Differentiation:

Grade How? Frequency Person(s) Responsible
Within-Class, Cross-
Class, Cross-Grade
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Preschool ‘ Within class ‘ Daily Teacher

e C(Criteria for Small Group Formation During Reading Block:
Age and ability

b. Tier 2: Supplemental Instruction

Research-Based Supplemental and Intervention Programs:

Program Grade Essential Element(s) What Assessment
Addressed Qualifies the Need for
Program/Resource?
Early Intervention Preschool IEP goals Ages and Stages

Questionnaire-3

Speech and language

assessments
Preschool Individualized goals — Teaching Strategies
one on one basis Gold and the IEP goals

2.

c. Tier 3: Intensive Supplemental Instruction

Research-Based Supplemental and Intervention Programs
(Currently there are no supplemental or intervention programs for tier 3)

Instructional Delivery

a. Research-based Instructional Practices

e Define the components of literacy at each grade level (application of CCSS and literacy research).
Receptive and expressive language, phonological awareness, print concepts, and early writing.

e Define expectations for instructional delivery (systematic, explicit instruction, multi-sensory,
technology).
Provide multi-sensory materials and hands-on activities based on the interests and developmental
level of the children.

o Define expectations for student engagement.
Students should be actively engaged in the activities and with the materials for optimal learning.

b. ELL and Multi-cultural:

e Plan to meet various cultures and linguistic backgrounds (Valuing the home language)
Providing diverse materials, books, and professional development.
Utilizing information on the family interest survey to plan multicultural activities. Families are
encouraged to share their culture through volunteering and initiating activities.

e Plan for meeting the needs of ELL students
Use of the Language acquisition chart, interpreters, bi-lingual staff, translating of written materials,
classroom environment, materials, books, and family interest survey.

e Provide for multiple perspectives, experiences, and opportunities to increase student learning.
Field trips, guest speakers, parent volunteers and the diversity of the student and staff population in
the classroom.

c. Plan for teaching reading across the content areas:
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e Lliteracy is integrated cross-curricular.

d. Plan for monitoring instruction and delivery:

Monitoring lesson plans, ELL Environment checklist, Language acquisition chart and observations.
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Part D: Leadership (Preschool)
...to enhance literacy learning of students there must be shared responsibility of educators, parents and
caretakers and the broader community (PaCLP).”
There must be high expectations for all learners and the belief that all are capable of gaining literacy skills that
enable them to be successful as adults (PaCLP).”

1. Agency Leadership

a. Role of Agency leadership in:
e Communicating the Mission, Vision, Core Values and Goals to all stakeholders.
Executive Director will present literacy plan to policy council and the board.

e Monitoring, evaluating and modifying the implementation of the Literacy Plan
Executive Director and early childhood development team
o Assessment Plan
o Secure funding to obtain Literacy Curriculum (2013-2014 school year)
o Secure funding to obtain literacy coach to mentor staff and model teaching strategies. (2013-

2014 school year) Literacy coach was not obtained during the 2013-2014 school year.

e Monitoring, mentoring and coaching building leadership in implementation of Literacy Plan; include
strategies
Secure funding to obtain building literacy coach to mentor staff and model teaching strategies.
Ensuring shared ownership by periodically report status/updates to executive director, policy
council and the board.

b. Role of center leadership in:
e Communicating the Mission, Vision, Core Values and Goals to all stakeholders
Early childhood team and center managers will present literacy plan to center staff.

e Monitoring, evaluating and modifying the implementation of the Literacy Plan
Early childhood development team, center managers, and teachers.
o Assessment Plan.
o Secure funding to obtain literacy curriculum.
o Continue to look for opportunities to secure funding to obtain literacy coach to mentor staff and
model teaching strategies.

e Monitoring, mentoring, and coaching building leadership in implementation of the Literacy Plan;
include strategies
Secure funding to obtain building literacy coach to mentor staff and model teaching strategies.

e Define Early Childhood Team Involvement in Reading Activities:
o Participation in teacher professional development

Once funding is obtained and literacy curriculum is purchased, the early childhood team will look to
curriculum companies’ technical assistance to schedule professional development opportunities.

Once funding is obtained and literacy curriculum is purchased, the early childhood team and teachers w

providing professional development to assistant teachers. (Originally planned for 2013-2014 and 2014-
2015 school years. Future dates need to be determined.)
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o Participation in process steps (data analysis, instructional planning, review of progress
monitoring, grade level meetings):

o Observations of Implementation of newly funded literacy curriculum and assessment:
Frequency will be 3 times per school year or more frequently if needed

o Analyze data from child outcomes

o Analyze from assessment tool of newly purchased literacy curriculum

e Ensuring shared ownership

Early childhood team and center managers will monitor education staff

o Define and schedule Mentor Coach, Literacy Coach to support staff and students:
Literacy Coach will mentor teachers and assistant teachers monthly (2013-2014 school year)

c. Role of coaches in supporting the literacy plan:
Literacy coach will attend professional development with center staff and mentor staff/model
strategies. Literacy Coach will work with the early childhood team to review student data to develop
differentiated coaching opportunities.

d. Role of birth to five team

e Participants/Members:
o 15 teachers at the Beekman Street Center
o 4 teachers from PreK Counts classrooms in Wilkes-Barre Area School District
o 2 teachers from the Plains Center

e Obijectives of birth to five team:
Implement existing literacy curriculum and assessment in order to narrow the achievement gap and
increase outcomes in phonemic awareness and use of expanded vocabulary. Implement literacy
coach to mentor staff and model teaching strategies in order to narrow the achievement gap and
increase outcomes in phonemic awareness and use of expanded vocabulary.

e Plan for Meetings and coach/teacher planning

Attendees Date/Time (List each Location Topic for Discussion Facilitator
meeting separately)
Teachers Teachers meetings Beekman Street Curriculum, Early Childhood
held in fall, winter assessment, literacy team
and spring topics; phonemic
awareness, expanded
vocabulary
Coaches and Monthly meetings To be held at Language and Literacy Coach
teachers Beekman Street, literacy; teaching
Plains or PreK strategies
Counts center
where staff is
located
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Part E: Professional Development (Preschool)
“Educators must be prepared to teach effectively in the schools of the 215t century and be provided with
continuing professional development support that enables them to be lifelong learners (PaCLP).”
“Teachers must be able to plan instruction that accounts for the differences that exist in students’ skills,
interests, cultures, and experiential backgrounds (PaCLP).”

1. Process for Determining Agency PD Needs: (refer to student, process, perceptual and demographic data)
o Identified priorities, include brief explanation for priority:

o New literacy curriculum and assessment

o Phonemic awareness

o Expanded vocabulary

2. Plan Professional Development for early childhood team and center leaders

Program/Topic

PD Provider

Number of Days

Participants

Dates

Literacy curriculum
and assessment

Publisher

1-2

Early childhood team
and center leaders

Completed Fall
2013-Fall 2014

Phonemic awareness | Publisher/Ed. 1-2 Early childhood team | Completed Fall
Consultant and center leaders 2013-Fall 2014

Expanded vocabulary | Publisher/Early 1-2 Early childhood team | Completed Fall
childhood staff and center leaders 2013-Fall 2014

3. Plan Professional Development for Coach

Program/Topic PD Provider Number of Days Participants Dates

Effective coaching Publisher/Early 1-2 Coach Completed Fall

strategies and childhood staff 2013-Spring 2014

techniques

Literacy curriculum Publisher/Early 1-2 Coach Completed Fall

and assessment childhood staff 2013-Spring 2014

Expanded vocabulary | Publisher/Early 1-2 Coach Completed Fall
childhood staff 2013-Spring 2014

Phonemic awareness | Publisher/Early 1-2 Coach Completed Fall

childhood staff

2013-Spring 2014

4. Plan for Professional Development for teachers:

childhood staff

Program/Topic PD Provider Number of Days Participants Dates

Literacy curriculum Publisher/Early 1-2 Teachers Completed Fall

and assessment childhood staff 2013-Fall 2014

Phonemic awareness | Publisher/Early 1-2 Teachers Completed Fall
childhood staff 2013-Fall 2014

Expanded vocabulary | Publisher/Early 1-2 Teachers Completed Fall

2013-Fall 2014
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5. Plan for Professional Development for assistant/associate teachers:
Program/Topic PD Provider Number of Days Participants Dates
Literacy curriculum Early childhood 1 Assistants/associates | Completed Fall
and assessment team 2014
Phonemic awareness | Early childhood 1 Assistants/associates | Completed Fall
team 2014
Expanded vocabulary | Early childhood 1 Assistants/associates | Completed Fall

team

2014

6. Plan for Professional Development for substitute teachers:

Program/Topic PD Provider Number of Days Participants Dates

Literacy curriculum Early childhood 1 Substitutes Completed Fall

and assessment team 2014

Phonemic awareness | Early childhood 1 Substitutes Completed Fall
team 2014

Expanded vocabulary | Early childhood 1 Substitutes Completed Fall

team

2014

7. Professional Development Plan for New Staff:
Program/Topic PD Provider Number of Days Participants Dates
Literacy curriculum Early childhood 1 New Staff Upon hire
and assessment staff
Phonemic awareness | Early childhood 1 New Staff Upon hire
staff
Expanded vocabulary | Early childhood 1 New Staff Upon hire

staff

8.

9.

Early Childhood team

Plan for ongoing support and coaching

Plan for Building Capacity with In-agency trainers

Early Childhood Team is now comprised of 6 specialists as of July 2018.

10. Plan for Professional Development funding
Funding Source: HSSAP/PreK Counts/Federal

11. Define the role of the center leader in supporting professional development; include monitoring, mentoring

and coaching.

Monitor three times per school year and provide feedback to early childhood team and teachers for
ongoing professional development and goal setting.
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*|s All Professional Development Research-Based and Aligned with School Reading Goals? Yes
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Part F: Commitment (Preschool)
1. Process for communicating Plan to all stakeholders:
a. Plan to obtain buy-in (Mission, Vision, Core Values and Goals)
The Early Childhood team will present and discuss the literacy plan to all administrative staff at the

Administrative meeting.

b. Plan for buy-in and commitment to Literacy Plan
Executive Director will present and explain literacy plan to policy council and the board.

c. Develop timeline for completion of:
Early childhood team and executive director will present literacy plan to admin. Staff, policy council,
and board for fall 2020. Director of Education will present to instructional staff, center manager,
and community for fall 2020.

d. Sharing with board:

Executive Director will present and explain literacy plan to policy council and the board.

e. Sharing with instructional staff:
Director of Education will present literacy plan to teachers and center managers at their staff
meeting.

bl

Sharing with community:
Head Start will include information in the annual program report.

g. Schedule/Process for monitoring, evaluating and modifying the action plan (barriers and action
steps to overcome):
The early childhood team will review, evaluate and modify the action plan 3x per year (fall, winter
and spring).

2. Plan for Reporting/Sharing Student Performance Data to Stakeholders

a. Executive Director:
Director of Education will present child outcome data that reflects student performance.

b. Head Start Board and Policy Council:
Executive Director will present child outcome data that demonstrates student performance to the
board and policy council.

c. Parents:
Teacher will review child’s assessment data at parent teacher conferences (2x per school year) and
the spring transition home visit (1x per school year).

d. Community:

Data will be included in the annual program report.

3. Plan for Hiring Practices to Sustain the Literacy Curriculum:
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Partner with a literacy coach to mentor teachers and Asst. teachers individually.

Part G: Action Plans (Preschool)

Literacy Goals Planning Sheet

Goal:
1. Phonological Awareness: 3 year olds: WB Area/Agency
o 96% of 3 year olds will be proficient in phonological awareness by spring reporting 2021. Outcomes
obtained from Teaching Strategies Gold Literacy Objective 15.

2. Use of language to express thoughts and needs: 3 year olds: WB Area
e 92% of 3 year olds will be proficient in using expanded vocabulary and language for a variety of
purposes by spring reporting 2021. Outcomes obtained from Teaching Strategies Gold Language
Objective 9.

3. Use language to express thoughts and needs: 3 year olds: Agency
e 91% of 3 year olds will be proficient in using expanded vocabulary and language for a variety of
purposes by spring reporting 2021. Outcomes obtained from Teaching Strategies Gold Language
Objective 9.

Date for achieving goal: Spring 2021
Today’s Date: June, 24, 2020

Rewards for achieving the goal: (What would it mean for students? Teachers? Administrators? Community?)

e Higher percentage of students will attain proficiency in phonological awareness on 4-year old
assessment.

e Higher percentage of students will attain proficiency in using expanded vocabulary and language for
a variety of purposes on 4-year-old assessment.

e Teachers will become more intentional when planning to meet student’s needs.

e Children’s success will aide in development of love for learning.

o Teachers will feel successful and more confident in their teaching abilities.

e Administrators feel confident in the high quality of the program and the support provided to
teachers.

e Successes can be shared with the community through various avenues.

Consegquences: (What will happen if you don’t achieve your goal?)
e Higher percentage of students at risk in phonological awareness on 4-year-old assessment.
e Higher percentage of students at risk in using expanded vocabulary and language for a variety of
purposes on 4-year-old assessment.
e Increase in achievement gap.
e More interventions, time, and resources required.
e Administrators need to review professional development being offered to staff.
e lLack of success will be shared with community.

Barriers: (Why haven’t you achieve this goal?)
e Training opportunities
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Teacher Knowledge
At risk population
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Plan for overcoming each barrier to reach your goal:

Barrier Possible Solutions | Action Steps Date Person(s)
Responsible
Training Small group and Assess child August, October, Education Team
opportunities individual training | outcomes; schedule February &
opportunities trainings accordingly Ongoing as
based on phonological | needed
and vocabulary
outcomes
Teacher Professional Utilize CLASS and Initial hire, Education Team
Knowledge development, ECERS as monitoring complete
monitoring, and training tools monitoring 1x per
mentoring school year

At risk population

Parent outreach

Provide informational
handouts/training
opportunities/monthly
contact and support,
develop parent goals,
provide resources

Throughout school
year

Family worker
Teacher

Goal:

4. Phonological Awareness: 4 year olds: WB Area

e 90% of 4 year olds will be proficient in phonological awareness by spring reporting 2021. Outcomes

obtained from Teaching Strategies Gold Literacy Objective 15.

5. Phonological Awareness: 4 year olds: Agency

e 93% of 4 year olds will be proficient in phonological awareness by spring reporting 2021. Outcomes

obtained from Teaching Strategies Gold Literacy Objective 15.

6. Use expanded vocabulary & language for a variety of purposes: 4 year olds: WB Area/Agency
e 94% of 4 year olds will be proficient in using expanded vocabulary and language for a variety of
purposes by spring reporting 2021. Outcomes obtained from Teaching Strategies Gold Literacy
Objective 9.

Date for achieving goal: Spring 2021

Today’s date: June 24, 2020

Rewards for achieving the goal: (What would it mean for students? Teachers? Administrators? Community?)

e Higher percentage of students will transition to Kindergarten with a foundation for reading

readiness.

e Higher percentage of students will transition to Kindergarten with strong communication skills.
e Higher percentage of students will transition to Kindergarten with the ability to use an expanded
vocabulary.
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e Teachers will become more intentional when planning to meet student’s needs.

e Children’s success will aid in development of love for learning.
o Teachers will feel successful and more confident in their teaching abilities.
e Administrators feel confident in the high quality of the program and the support provided to

teachers.

e Successes can be shared with the community through various avenues.
Consegquences: (What will happen if goal is not achieved?)

e Higher percentage of students transitioning to Kindergarten lacking foundation for reading

readiness.

e Higher percentage of students transitioning to Kindergarten lacking strong communication skills.
e Higher percentage of students transitioning to Kindergarten with limited vocabulary.

e Increase in achievement gap.
e More interventions, time and resources required.

e Administrators need to review professional development being offered to staff.

e lLack of success will be shared with community.

Barriers: (Why haven’t you achieved this goal?)

e Time for planning and training
e Teacher knowledge & Training new staff
e At risk population

Plan for overcoming each barrier to reach your goal:

Barrier Possible Solutions Action Steps Date Person(s)
Responsible

Training e Small group Assess child August, October, Education team
opportunities and outcomes; schedule February &

individual trainings accordingly Ongoing as

training based on phonological | needed

opportunities | and vocabulary

e Zoom outcomes

training

sessions to

eliminate

travel

e Record

training for

new staff to

review or if

staff missed

training date.
Teacher Professional Utilize CLASS and Initial hire, Education team
knowledge development, ECERS as monitoring complete

monitoring, and training tools monitoring 1x per
mentoring school year
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At risk population

Parent outreach

Provide informational
handouts/training
opportunities/monthly
contact and support,
develop parent goals,
provide resources

Throughout
school year

Family worker
Teacher
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Wilkes-Barre Area School District
K-12
Comprehensive Literacy Plan

Part A: Assessment
“Effective assessment is a key component of quality teaching and learning and is important for literacy
instruction and student learning (PaCLP).”

According to the PaCLP, research indicates best practices include formative, summative, diagnostic, and
benchmark assessments. The data obtained should then be utilized to drive instruction and make data-driven
decisions to improve student learning. In the Elementary Schools, we currently implement multiple means of
assessments in order to gather the necessary data to improve student literacy achievement. Additionally we
recognize that we need to add the following to address our areas of weakness. These weaknesses specifically
are a lack of perceptual data, the need for a standardized benchmark assessment that is aligned, to common
core standards for grades three to six, and a universal diagnostic assessment tool for all students entering the
district. The following actions are suggested to close the gap between our current level of implementation and
the PaCLP recommendations:

e The creation and utilization of parent, student, faculty, staff, and administration surveys. (i.e. a
Likert scale survey)

e quarterly assessments grades 3-11 or other standardized benchmark assessment which is aligned to
Common Core standards.

e Dibels Next implementation to include grades K-2 or a similar universal diagnostic tool.

In the Junior and Senior Highs, schools have used PSSA Data teams to evaluated performance levels of students
for the purposes of school improvement plans. The method of communication for these plans varies from
school to school. Enrollment screening, benchmark data, and standardized assessment scores can be utilized to
more effectively identify student needs and placement.

PSSA data teams can be expanded to provide strategies for teachers to address needs identified in the data, as
well as drive professional development. The inclusion of content area teachers on these teams and the
implementation of quarterly exams will help to achieve this goal. To address the needs of struggling students in
the general population, the district should implement an intervention system based on data that will provide the
student with the resources required for success.

The Pennsylvania Comprehensive Literacy Plan says that effective assessment is a key component for literacy
instruction. The district realizes the importance of implementing data-driven instruction to drive instructional
practices and improve student learning. The district currently makes such decisions based on the
implementation of the RGR, QPS, DIBELS Next testing, and PSSA scores. Based on current data, the district
develops interventions to assist struggling learners to meet literacy achievement.

To close the gap, the district would benefit from data-driven decision making across all grade levels with fluency.
o Skill focused instruction to meet needs of students.
e Small group instruction based on needs.
e Grade level or department meetings to analyze data and chart student progress.
e Professional development meetings.
e Skills inventories and diagnostic tests for at risk students across various groups.
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e Additional intervention specialists to provide additional instructional delivery (Reallocation of
resources).

The Wilkes-Barre Area School District monitors the progress of ELLs by implementing various policies and
procedures regarding participation in comprehensive standardized testing. The WIDA Access for ELL’s test is
administered annually to assess the English language proficiency levels of all LEP students. This test addresses
the English language standards and incorporates the model performance indicators (Can Do descriptors) for ELL
students at four different grade level clusters and five different content areas within each of the four language
domains of listening, speaking, reading and writing. Results are used to determine the student’s tier level for
instructional purposes, to assess student progress including an annual comparative review of demonstrated
proficiency level performance, and to determine possible exit from the ESL program. In addition, PSSA tests are
administered annually to ESL students. Testing results are monitored closely, curriculum adjustments are made
accordingly and results are reported in a timely manner to parents and guardians. Other measures of growth
and achievement used include calculations of ACCESS for ELLs Percentile Growth in language proficiency as
developed by the WIDA Consortium as well as use of emetric to compare the PSSA reading proficiency of
elementary ELLs with those students in the District’s general reading program. In conjunction with testing
results, teacher observations, student progress reports, report cards, emetric data, Performance Plus, Future
Ready Index, DIBELS, attendance, ELL population statistics etc. along with anecdotal data are considered when
evaluating adequate yearly progress and language acquisition of ESL students.

1. Student Data

Elementary Assessment Plan

a. Screening
e Measures To Be Administered:

Grade Screening Measure Essential Element(s) Assessed

K-2 DIBELS Next Phonemic awareness, alphabetic principle,
accuracy and fluency with connected text,
reading comprehension, and vocabulary.

o Timeline (When will the measures be administered?):
Benchmark Testing Fall/Winter/Spring
e Students (Which students will be screened?):
All K-2
e Resident Expert (Someone who is highly knowledgeable about the measures, can train others to use
the measures, and can lead the interpretation of the data.):
Reading Coordinator
e Assessment Team Members:
All Intervention Specialists; Curriculum Coordinator; Curriculum Director; Guidance Counselors
e Plan for continued validity and fidelity of administration (New staff to grade level):
Reading Coordinator or designee will train all personnel new to the grade levels or assessment
teams.
e Data Entry (Who will perform the function? Who can be trained as a back-up person?):
District level technology person; Reading Coordinator

b. Progress Monitoring
e Target Students:
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Students requiring strategic or intensive interventions
Frequency of Progress Monitoring:

Depending on severity of need 1-4x monthly:
Intensive Need for Support: weekly

Strategic Need for Support: bi-weekly

Core Need of Support: once per month

Measures:
Grade Progress Monitoring Measure Essential Element(s) Assessed
K First Sound Fluency Phonemic Awareness
K Phonemic Segmentation Fluency Phonemic Awareness
1 Nonsense Word Fluency Alphabetic Principle
1 Oral Reading Fluency Oral Reading
2 Nonsense Word Fluency Alphabetic Principle
2 Oral Reading Fluency Oral Reading
2 Retell

Assessment Team Members:

Classroom Teachers progress monitor. Literacy Leaders, Intervention Specialists, Early Chilhood
Coordinator

Plan for continued validity and fidelity of administration (New staff to grade level):

Reading Coordinator or designee will train all personnel new to the grade levels or assessment
teams.

Data Entry (Who will perform the function? Who can be trained as a back-up person?):

District Level Technology person; Reading Coordinator as a “back-up”.

Process for Assessing and Placing New Students (e.g., How quickly can this assessment take place?):
As a new student is registered in their home school, the reading coordinator will be immediately
notified. Testing takes place as soon as the student demographic data is entered into Skyward
Student Management System.

Formative Assessments

Skill Inventories

Target Students (Criteria for determining who will receive diagnostic testing):

Students in grades K-2 who are identified at risk are provided specific skill inventories based upon
areas of need.

Following administration of skill inventories students are provided small group interventions based
upon their needs.

List Skill Inventories:

Target Skill Area Skill Inventory
Phonological Survey Really Great Reading Company
Phonics Quick Phonics Screener
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Diagnostics

e Target Students (Criteria for determining who will receive diagnostic testing):

Grades K-2

e List Standardized Diagnostic Measures:

Target Skill Area Diagnostic Measure Evidence of Reliability and
Validity
Phonemic awareness, accuracy and GRADE
fluency with connected text, reading
comprehension, and vocabulary
Curricular (Core/Supplemental Assessments)
Grade Tier Source Title Purpose
3-12 1 District Made Common District Evaluate mastery of
Assessments curriculum as
presented by data
3-12 1 Teacher Chapter/Unit Evaluate mastery of
Made/Publisher Assessments curriculum presented
Made/SAS to date. Adjust
Website instructional practices
accordingly.
K 1 District Made Kindergarten Evaluate mastery of
Portfolio curriculum

d. End-of-Year Testing (Outcome Measures)

e Standardized Measures:

Grade Standardized Measure Essential Element(s) Assessed
3-6, PSSA State Reading Standards
3-6, PASA
2. Process Data
a. Environmental Assessments:
Grade/Age Assessment Frequency
K-2 H.EAT. 2x Yearly (Fall & Spring)
K-2 Enrichment Informal On an as needed basis

Observation

Evaluation and Observation:
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e Frequency — 2x

o Who- Administrators

e Debrief — Teachers & Administrators

e Plan for monitoring — Feedback given and follow-up observations

e Plan for maintaining validity and fidelity; inter-reliability — Consistency in administrator and teacher
training and communication.

Walk-Throughs:

e Ongoing

e  Who - Administrators

e Feedback — Teachers & Administrators

e Plan for monitoring — Feedback given and follow-up observations

e Plan for maintaining validity and fidelity; inter-reliability — Consistency in administrator and teacher
training and communication.

3. Data-Based Decision Making:

a. How will data be used to make decisions at the systems level?
e Curriculum — Needs based dependent upon strengths and weaknesses identified
e Resource allocation (schedule, title staff, staffing) Needs based dependent upon strengths and
weaknesses identified
e Professional development — Needs based dependent upon strengths and weaknesses identified
b. How will data be used to make decisions at the building level?
e Curriculum — Review and update based upon data
e Resource allocation (schedule, title staff, staffing) — Needs based dependent upon strengths and
weaknesses identified
e Professional development — Differentiate based upon strengths and weaknesses identified through
data
e Students — Use data to make instructional decisions
¢. How will data be used to make decisions for instructional groups and individual students?
e Plan for data-driven decision making at the class/student level
o Data Analysis: Within two weeks of the administration of DIBELS Next, teachers meet in grade
level teams at each building to analyze the data. Students who require additional skill
inventories are identified.
o Following the administration of the skill inventories, grade level teams at each building form
small groups that are skill focused for interventions.
o The goalis for intervention groups to meet daily.
d. Defend the role of the building leader in the data collection, analysis and application of the data to
improve instruction.
e Instructional Planning
Grade Data Necessary Data
K-2 Within 2 weeks of the BOY and DIBELS Next, Skill Inventories
MOY Benchmarks
3-6 Within 3 weeks of assessments Projected use of common district
assessments

Progress Monitoring (refer to b under Student Data: Progress Monitoring)
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Grade Risk Level Measure Monitored Frequency
K-2 Strategic FSF, PSF, NWF, DORF 2x per month
K-2 Intensive FSF, PSF, NWF, DORF Weekly

1. Student Data

Junior and Senior High Assessment Plan

a. Screening

Currently PSSA is the tool used to determine student progress towards state standards.

b. Progress Monitoring

e Process for Assessing and Placing New Students (e.g., How quickly can this assessment take place?):

e Asystem is not currently in place for general education.

c. Other Formative Assessments
1. Skill Inventories (Currently not in place for general education.)

e Target Students (Criteria for determining who will receive diagnostic testing):

2. Diagnostics

e Target Students (Criteria for determining who will receive diagnostic testing):

Grades 7-12

e List Standardized Diagnostic Measures:

Target Skill Area

Diagnostic Measure

Evidence of Reliability and
Validity

PA State Reading Standards

PSSA

o Curricular (Core/Supplemental Assessments)

Grade Tier Source Title Purpose
7-12 1 District Made Common District Evaluate mastery
Assessments of curriculum
presented to date
7-12 1 Teacher Made/ Chapter/Unit Evaluate mastery
Publisher Made/ Assessments of curriculum
SAS Website presented to date.
Adjust
instructional
practices
accordingly

d. End-of-Year Testing (Outcome Measures)

e Standardized Measures:

Grade Standardized Measure Essential Element(s) Assessed
7,8 PSSA State Reading Standards

9-12 Keystone End of Course Exams State Reading Standards

7,8 PASA
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2. Process Data

a. Environmental Assessments:
Grade/Age Assessment Frequency
7-12 Teacher Effectiveness Tool 20% of faculty
b. Evaluation and Observation:
e Frequency
e Who
e Debrief
e Plan for monitoring
e Plan for maintaining validity and fidelity; inter-reliability
¢. Walk-Throughs:

e Frequency

e Who

o Debrief

e Plan for monitoring

e Plan for maintaining validity and fidelity; inter-reliability

3. Data-Based Decision Making:

a. How will data be used to make decisions at the systems level?
e  Curriculum — Content adjustments based on data from quarterly and PSSA Assessments
e Resource allocation (schedule, title staff, staffing)
e Professional development
b. How will data be used to make decisions at the building level?
e  Curriculum
e Resource allocation (schedule, title staff, staffing)
e Professional development
c¢. How will data be used to make decisions for instructional groups and individual students?
e Plan for data-driven decision making at the class/student level
o Data Analysis
d. Define the role of the building leader in the data collection, analysis and application of the data to
improve instruction.
Grade Date Necessary Data
7-12 October PSSA
7-12 End of Quarter Quarterly Assessments

Keystones

e Instructional Planning

Grade Date Necessary Data
7-12 End of 1°t quarter Previous year’s PSSA data
7-12 Quarterly Quarterly assessments

Keystones
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Perceptual Data:

1. What are our goals?
We would like to collect data from students, teachers, administrators, and parents in the elementary, Jr.
high, and high school settings based on their perceptions regarding our school district and their
individual schools.

2. What do we want to learn/know?
We would like to know how teachers feel about their school’s environment, academics, communication,
and self-reflection as well as their school’s approach to literacy. In addition, we would like to know how
teachers feel about those topics as they relate to the school district.
We would like to know how administrators feel about the district in regard to its environment,
academics, communication, self-reflection, and its approach to literacy.
We would like to know how parents feel about their child’s school environment, academics,
communication as well as their own self-reflection.
We would like to know how students feel about their school’s environment and academics.

3. What s our plan for the data collected?
We would like the data to be shared with teachers, administrators, parents, and students. Results could
be shared during building/district in-services. At these in-services, we would propose recommendations
to address the results learned from the data. We will post results on the Wilkes-Barre Area website.

4. When will we do this?
We would like to extend the window for completing student surveys by the end of May 2014 so that
results can be compiled before the school year ends or through the summer. Results can then be
posted for the beginning of the 2014-2015 school year for parents and students to view. We will begin
meeting with teachers and administrators to share results at start of school year.

5. Why do we want to collect this data?
We feel by collecting and analyzing this data, we can determine both strengths and weaknesses in our
district and in the individual schools. We would be able to determine what we are doing well and what
we are not doing well. In looking at both strengths and weaknesses, we will be able to make changes to
our environment, academics, communication, and approach to literacy where needed.

6. How will we collect this data?
We will use a Likert scale perception survey either through Survey Monkey or Google to collect building
and grade level specific data for all participants. We will also have hard copies for those that do not
have access to a computer or those that prefer to work with a hard copy. The surveys will be
anonymous and results will be compiled and analyzed by the perception survey team and a member of
our technology department.

7. See Addendum for Survey Questions:

8. Plan for Collection of Perceptual Data

Target Audience How? Data/Frequency Person(s)
Responsible
Internal Stakeholders Survey Monkey As needed Technology Department
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External Stakeholders District Website/Survey As needed Technology Department
Monkey/REMARK

Part B: Instruction and Intervention
“Oral language is the foundation for literacy development (PaCLP).”
“Differentiation of instruction is key to enhancing students’ ability to learn (PaCLP).”
“Fostering engagement and academic resiliency are keys to developing literate students (PaCLP).”

Tiered Instruction Model

The literacy plan aligns with the core mission of WBASD and assists the district in further achieving its literacy
goals. The mission of the WBASD, a diverse and progressive educational system, is to nurture and enhance
literacy development as well as to support the mission of providing purposeful authentic literacy instruction
based on best practices. This mission is accomplished through both a dynamic, comprehensive curriculum and
mutual collaboration among school, family and community, in order to create lifelong learners who are
prepared to meet the challenges of the 215 Century.

Through research and the PACLP, concepts in instruction and intervention include the development of
foundational skills which emphasize print concepts, phonological awareness, phonics, word recognition, and
fluency. Students from K-6 should be able to link previous learning and new knowledge and have the ability to
comprehend and evaluate deeper comprehension with instruction and word study and fluency. Research also
indicates that differentiated instruction be implemented in order to meet all of the needs of all students.
Currently, the WBASD has implemented sources that help meet the needs of students and their literacy goals.
The current curriculum includes the use of data-driven instruction in order to recognize the
achievement/progress of students, K-6. Included in the curriculum assessments are DIBELS K-2, and in Reading
Streets in grades K-6. In order for the district to meet the PDE and the PACLP goals of the comprehensive
literacy plan, the district needs to stay in alignment with the PA core standards, emphasize the importance of
data information relating to the strengths and weaknesses based on the students’ performance. Instruction
must be aligned to PA Core Standards and continually be revised based upon data. Also, it must be responsive
through interventions necessary to meet all levels of students and their highest learning potential.

The current curriculum of the WBASD is aligned to the PA state standards. However, the WBASD acknowledges
the district’s responsibility to each student and need for continuous growth and improvement. The district
recognizes that quality teaching matters and that strategic, intensive, and focused literacy instruction
accelerates student learning. Teachers must provide students with clear understood expectations and feedback,
marking authentic connections to build on students’ strengths, while respecting individual student differences.

e This focus can be enhanced by increasing the emphasis on reading in the content area while increasing
parent and community awareness and involvement in our literacy goals and provide support and
additional resources.

e The WBASD aligns practices with the principle that literacy is a critical foundation for all learning through
the use of relevant, efficient, and on-going professional development. Professional development will
identify, organize, and deliver instructional strategies that are aligned to the Pennsylvania Academic
Standards and PDE recommended best practices. The educators will be instructed on how to integrate
literacy strategies into their classrooms in order to increase student achievement, based on best
instructional practices and data-driven instruction with the goal of creating lifelong learners.

e In addition, the WBASD provides literacy workshops and opportunities to enhance stakeholder
collaboration between school, family and community.
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All learners are capable of gaining literacy skills. There is a system within the district that fully ensures
students who are academically at risk or gifted are identified early and are supported by a process that
provides interventions based upon student needs.

The following are processes and procedures implemented by the district to address the needs of all learners, in
grades K-6.
1. Screening processes are in place to proactively identify students academically at risk, including Child
find, study teams, referral processes, staffing, The Otis-Lennon School Ability Tests. DIBELS data and
PSSA results are used as well.
2. Diagnostic assessments are used to target appropriate interventions for students academically at risk.
3. Anintervention infrastructure exists in the school, which identifies appropriate materials and resources
that are linked to student needs at all three levels of RTI.
4. The school staff conducts ongoing monitoring of student progress based on appropriate data to
determine the effectiveness of interventions.
5. School staff members adjust interventions when a student’s assessment results or other measures of
performance indicate prescribed interventions have not been effective.
6. Multiple criteria are used to assess and identify gifted and special education students for placement into
specially designed instructional programs. Instruction is provided based on individualized education
plans developed by multidisciplinary teams.

In the Wilkes-Barre Area School District, students are exposed to vocabulary instruction, comprehension
strategies, and extended discussion as part of the 7" and 8" grade reading curriculum. Additionally, students in
the English and reading classes write across a variety of text types in grades 7 through 12. In the English class,
there is attention to both fiction and non-fiction. Some content area teachers also provide instruction practices
incorporating non-fiction text. Communication attempts between the school and greater community have been
made. Data to support literacy enhancement based on community involvement is limited.

Aspects of curriculum do support literacy across content areas, yet a more formal and consistent plan is required
to increase student achievement across the curriculum. Several ways of achieving this goal have been identified
including professional development focusing on reading comprehension strategies for all content areas that is
consistently monitored. Next, alignment between curricular areas and scheduled classes to allow for cross-
curricular instruction is necessary. Establishment of communication between the broader community and
school population could bridge this gap.

Embracing cultural differences is celebrated in many ways throughout the school district. The school district
works cooperatively with King’s College through several Hispanic outreach programs. Curriculum materials
incorporate a variety of cultural backgrounds reflected through the concepts and themes explored in daily
content. Multicultural Clubs at all secondary schools value the differences amongst all community members.
Opportunities for students of diverse backgrounds are included in-group activities that promote interaction-
celebrating differences.

The district can enhance opportunities for students to gain a global perspective with a more consistent plan is
required to increase student achievement across the curriculum. Several ways of achieving this goal have been
identified including professional development focusing on reading comprehension strategies for all content
areas that is consistently monitored. Next, alignment between curricular areas and scheduled classes to allow
for cross-curricular instruction is necessary. Establishment of communication between the broader community
and school population could bridge this gap.
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Through professional development and the implementation of PLCs, in the junior and senior highs, as well as a
consistent method of monitoring, the district intends to establish high expectations for all learners. The
development of grade-level planning teams and application of data-driven instruction along with modeled
teaching practices will attempt to achieve this goal.

While literacy instruction is necessary in all content areas, the district recognizes that a more consistent
implementation is required to achieve the goals of the literacy plan. To accomplish our vision/mission in
literacy, collaboration among faculty from all content areas is needed to make data-driven decisions that will
promote literacy. Additionally, the district should collaboratively evaluate the curriculum to identify gaps in
literacy instruction to coordinate a meaningful sequence that emphasizes literacy. In order to facilitate this
change, a focus on professional development, establishment of PLCs, and a system of data collection and
evaluation is critical for success.

In order to continue the progress we have made in teaching students to read, we need to continue with
what we are currently doing. We need to ensure that there is fidelity among all teachers in regards to delivery.
In addition, we need to provide additional Tier Il interventions throughout all grades. Finally, we need to
supplement the core curriculum with skill based instruction. We must more consistently and effectively address
skills that are heavily stressed in the PA Academic Standards for Reading, Writing, Speaking, and Listening. The
key to this is implementation not only during reading class, but in a cross-curricular approach.

Our recommendations to close the gap are to implement research-based instructional practices across all
classrooms.

e All classroom teachers design standards-aligned, differentiated instruction that reflects challenging
learning expectations for all students.

e The administrative team has a working knowledge of effective instructional practices appropriate for all
grade levels within the school.

e The administrative team holds all staff members accountable for consistent implementation of effective
instructional practices.

e We will use data to identify the learning needs of staff and administration.

See Action Plans and targeted tasks at the end of the Literacy Plan.
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Elementary Schools

1. Tiered Instructional Model

a. Tier I: Core Instruction: K-6 Reading Streets

Grade Total Minutes | Minutes for Minutes for Core Materials | Persons
Whole Group Small Group (Research- Responsible

Differentiation | based core)

K 120 105 Varied To be Teacher
determined

1 120 105 Varied To be Teacher
determined

2 120 105 Varied To be Teacher
determined

3-6 120 105 Varied To be Teacher
determined

*See School Schedules

Start Date for Reading Instruction:

Kindergarten Day 5
Grades 1-6 Day 5 of the school year

End Date for Reading Instruction:

Final Day of School Year

Plan for Monitoring Fidelity of Program Implementation:

Classroom walkthroughs, modeling and coaching, peer observations, informal and formal
observation

Various screening tools and formal and informal evaluations to include but not limited to:

HEAT, DIBELS Next, Progress Monitoring, and GRADE Assessment

o Each tool will be monitored and reviewed by district administration by checklist to confirm
fidelity.

Ongoing training for administrators to develop strategies for effective classroom walkthroughs to

gather data.

Analyze student achievement data on local and state assessments.

Teachers and administrators will track weekly, bi-weekly, and monthly Progress Monitoring probes:

Intensive — Weekly; Strategic — once every two weeks; Cutline Students —once a month

Kindergarten Teachers use intervention logs to track interventions utilized.

Grade level teams conduct monthly data meetings to review intervention logs.

Differentiated Instruction of Core:

Instructional Grouping for Small Group Differentiation:
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Grade How? Within-Class, Cross- | Frequency Person(s) Responsible
Class, Cross-Grade

K Within-Class/Cross-Class Daily Classroom

Teacher/Literacy Leader

1 Within-Class/Cross- Daily Reading
Grade/Cross-Class Teacher/Literacy Leader

2 Within-Class/Cross- Daily Reading
Grade/Cross-Class Teacher/Literacy Leader

3-6 Within-Class/Cross- Daily Teachers
Grade/Cross-Class

Criteria for Small Group Formation During Reading Block:
e Ability based determined by DIBELS Screening, Student Data, Teacher Observation and
Recommendation, PVAAS, Emetic
o Ability groups range from two grade levels below to one grade level above age appropriate
grades in an effort to meet all students’ needs.

Timeline for Updating Standards Based Instructional Maps:
e Instructional maps are updated and reviewed annually
e Scope and sequence is revised annually.

Plan for Enhancing and the Core Program

e Literacy Leaders will provide refresher training for all classroom teachers on use of the Literacy Pacing
guide (Resource Documents) to ensure that essential skills are taught.

e Building administrators will monitor teacher fidelity of implementation of district-approved curriculum.

e Professional development will be provided on differentiated instruction and grouping/learning centers.

e All kindergarten teachers received classroom modeling and coaching provided by Step by Step Learning
(SBSL) during the 2012-2013 academic year. Training will continue throughout the 2013-2014 academic
year with the goal of providing this training for all teachers pending funding.

e Teachers monitor and adjust instruction daily based on daily use of formative assessments.
*Schedule to provide push-in support from Reading Specialists during core instruction.

e Intervention specialists are scheduled to provide push-in support during core instruction.

e Teachers will continue to receive professional development in best practices and differentiating
instruction.

Timeline for Updating Pacing Goals:
e Plan for Enrichment

All Program/Levels are updated annually throughout the year as needed by curriculum committees.
e K-6 Integration of reading and writing with science and social studies content
e K-6 Integration of literacy skills throughout special area content
e K-6 Core Reading program
e K-6 Scope and Sequence
*See Current Instructional Pacing Guide for Each Grade Level

b. Tier 2: Supplemental Instruction
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Plan for Supplemental Instruction

Grade Total Minutes | Frequency Group Size Criteria for Persons Responsible
Scheduled Identifying
Students
K 45 Daily 1-5 DIBELS Next Teacher/Available
Staff
1-2 30 Daily 1-5 DIBELS Next Teacher/Intervention
Specialists/Available
Staff
3-6 60-120 Weekly 2-6 & In-class SRI, CBA, Teacher | Teacher/Intervention
Recommendation | Specialist/Available
Staff

*See School Schedules

Research-Based Supplemental and Intervention Programs:

Materials Grade Essential Element(s) Addressed What Assessment
Qualifies the Need for
Resource?
SBSL Kits K Alphabetic Principle, Phonemic DIBELS Next
Awareness, Vocabulary, Fluency &
Comprehension
Lakeshore Kits K-2 Alphabetic Principle, Phonemic DIBELS Next
Awareness, Vocabulary, Fluency &
Comprehension
FCRR K-2 Alphabetic Principle, Phonemic DIBELS Next
Awareness, Vocabulary, Fluency, &
Comprehension
Teacher-Made K-6 Standards Based, Skill specific CBA and Teacher
observation

Start Date for Reading Instruction:

Day 5

End Date for Reading Instruction:

Last School Day

Plan for closing the gap:
All Kindergarten teachers received classroom modeling and coaching provided by Step By Step
Learning (SBSL) during the 2012-2013 school year.
This modeling and coaching will continue through the 2014 school year with the goal of providing
the training for all teachers pending funding.

Criteria for Selection of Additional Supplemental and Intervention Programs:

Standards Based
Research-based
Differentiated
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c. Tier 3: Intensive Supplemental Instruction

While we have identified this group of students, we are not currently able to provide interventions due
to limitations of resources.

2. Instructional Delivery:
a. Research-based Instructional Practices
o Define the components of literacy and expectations for instructional delivery.

Whole Group
e Explicit/Direct
e Systematic
e Cooperative learning
e Differentiated
e Data-driven

Small Group
e Fluid and flexible
e Needs based
e (Centers based
e Data-driven
e  Multi-sensory

o Define expectations for student engagement.

e Partnerships (i.e. peer remediation, Think-pair-share...)

e Assume varied roles through implementation of cooperative learning (i.e. reporter,
recorder)

e Active listening
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Junior and Senior Highs

1. Tiered Instructional Model

a. Tierl: Core Instruction

Grade Total Minutes | Minutes for Minutes for Core Materials | Persons
Whole Group Small Group (Research- Responsible
Differentiation | based core)
7t Grade 450 minutes 450 0* English,
per week Reading, and
(Reading and ELL Teachers
English)
8" Grade 450 mpw 450 0 English,
Reading and
ELL Teachers
9-12 Grade 225 mpw 225 0
10" Grade Add’l 90 mpw
for Keystone
Acceleration
7t Special 495 225 180 Language!
Education
8" Special 450 225 135 Language!
Education
7t & 8" At least 450 Hampton ELL Teachers
Entering/Beginn | mpw Brown Edge
ing (Beginner) Series
7t & 8t At least 450 ELL Teachers
Developing mpw
(Intermediate)
7t & 8 At least 450 ELL Teachers
Expanding and mpw
Bridging
(Advanced)

*Attach Sample School Schedule

e Start Date for Reading Instruction: Day 1

e End Date for Reading Instruction: Day 180

e Plan for Monitoring Fidelity of Program Implementation?

Differentiated Instruction:

e Instructional Grouping for Small Group Differentiation:

Grade How? Frequency Person(s) Responsible
Within-Class, Cross-
Class, Cross-Grade

7-12 Within-Class Varies by instructor English, Reading Teachers
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Grade

7-12 Special Education Within-Class and Cross- | 7-8 Reading Special Education English
Grade 9-12 English and Reading Teachers
7-12 ELL Within-Class and Cross- | Varies ELL Teachers

e C(Criteria for Small Group Formation During Reading Block:

Special Education: Language Placement Test
ELL: WIDA, WIDA Access for ELL’s, w-APT, and State Defined Multiple Criteria including Home
Language Survey

e Timeline for Updating Standards Based Instructional Maps:
o Plan for Enhancing the Core Program

*Attach Current Instructional Map for Each Grade Level

o Timeline for Updating Pacing Goals:
o Plan for Enrichment:

*Attach Current Instructional Pacing Guide for Each Grade Level

b. Tier 2: Supplemental Instruction
o Plan for Supplemental Instruction

Grade Total Minutes | Frequency Group Size Criteria for Persons
Scheduled Identifying Responsible
Students
7th Pull-out, Co- Varies Varies PSSA Scores, Title | Reading
teaching District Teachers
Assessment

*See School Schedule

o Research-based Supplemental and Intervention Programs: (None at this time)

c. Tier 3: Intensive Supplemental Instruction

o Plan for Supplemental Instruction: No formal plan at this time

o Research-Based Supplemental and Intervention Programs

2. Instructional Delivery:

a. Research-based Instructional Practices

e Define the components of literacy at each grade level (application of CCSS and literacy research).

In the Wilkes-Barre Area School District, students are exposed to vocabulary instruction,
comprehension strategies, and extended discussion as part of the 7" and 8" grade reading

curriculum. Additionally, students in the English and Reading classes write across a variety of text

types in grades 7 through 12. In the English class, there is attention to both fiction and non-
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b.

fiction. Some content area teachers also provide instruction practices incorporating non-fiction
text. Communication attempts between the school and greater community have been made.
Data to support literacy enhancement based on community involvement is limited.

Aspects of curriculum do support literacy across content areas, yet a more formal and consistent
plan is required to increase student achievement across the curriculum. Several ways of achieving
this goal have been identified including professional development focusing on reading
comprehension strategies for all content areas that is consistently monitored. Next, alighment
between curricular areas and scheduled classes to allow for cross-curricular instruction is
necessary. Establishment of communication between the broader community and school
population could bridge this gap.

e Define expectations for instructional delivery (systematic, explicit instruction, multi-sensory,
technology).
Throughout the school district, instruction includes varied models for instruction, flexible
grouping, differentiation, and formative assessment. However, implementation varies
considerably based on teacher and subject area.

e Define expectations for student engagement.
The district intends to establish high expectations for all learners. The development of grade-level
planning teams and application of data-driven instruction along with modeled teaching practices
will attempt to achieve this goal. The district expects all students to be engaged through varied
instructional practices including incorporation of active listening, cooperative learning, and
differentiated instruction.

ELL and Multi-cultural:

Student learning, motivation, and success are increased when linguistic, cultural, and personal
experiences are valued, understood and represented in the curriculum. Multiple perspectives and
experiences provide opportunities for students to learn about their own as well as the culture of others.

One of the primary goals of the Wilkes-Barre Area School District is to orient students and their families
to the school and the community. Mindful of the need to appreciate various cultural and linguistic
backgrounds, district personnel partner with family members, professionals from agencies, and
community members to realize the goal of improved performance for these students. School personnel
strive to maintain regular communication and to increase the involvement of parents/guardians and
families within school programs and activities. For example, parents/guardians attend family
conferences and open house programs, Title | workshops, the annual Family Harvest festival, etc. that
provide educational information, parent training, and the opportunity for shared family time with
district personnel. Families are introduced to literacy and outreach programs. The district collaborates
with local agencies, such as libraries, Commission on Economic Opportunity, local colleges and
universities, Head Start, career and technical schools, homeless shelters and programs, Volunteers of
America, etc. to provide needed information and services to families including alternate interpretation
and translation services.

The District strives to insure that service delivery is culturally sensitive, family focused and community

based. Currently the district has also developed in compliance with the Office of Civil Rights a
Nondiscrimination Policy. Comprehensive implementation of this policy includes training to all district
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constituent groups including a review of reporting procedures for harassment and bullying. Schools are
providing a variety of anti-bullying programs, holding small group instructional programs on sensitivity
and collaboration, organizing diversity committees and clubs, and providing counseling to victims, as
well as bullies. The District continues to survey students and faculty as well as to assess the current
climate of cultural awareness, discrimination, harassment, bullying, etc. In addition, the district has
formed a committee to develop a research-based educational program to comprehensively address
sensitivity and diversity awareness. This program will include ongoing instruction to all district
constituent groups. Finally, data from nondiscrimination climate survey and the perceptual surveys will
be analyzed. Results will be used to modify the curriculum and assist students during classroom time to
practice and make connections between the linguistic, cultural, and personal experiences that they
know and will learn.

Plan for teaching reading across the content areas:
o Timeline for updating standards based curricular maps

Plan for monitoring instruction and delivery: to be determined
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Part C. Leadership

...to enhance literacy learning of students there must be shared responsibility of educators, parents and

caretakers and the broader community (PaCLP).”

There must be high expectations for all learners and the belief that all are capable of gaining literacy skills that

enable them to be successful as adults (PaCLP).”

1. District Leadership

a. Role of district leadership in:

O
O

Communicating the Mission, Vision, Core Values and Goals to all stakeholders

Collaborative goal setting including relevant stakeholders throughout district (Central office, building
level administration, and board members)

District newsletters (Faces), district webpage, Literacy workshops, press releases, two way
communications, and board meetings

Monitoring, evaluating and modifying the implementation Literacy Plan

o Assessment Plan

o Instruction and Delivery

The superintendent ensures that necessary resources including time, money, personnel, and
material are located to accomplish district goals.

Monitoring, mentoring and coaching building leadership in implementation of Literacy Plan; include
intervention strategies

The superintendent’s role is to continually monitor the progress of the district toward achievement
and instructional goals. In addition to this, the superintendent is responsible to confirm that these
goals remain the driving force behind district decision making and/or actions.

Ensuring shared ownership: Collaborative goal setting approach keeping various stakeholders
involved in the process of reaching high expectations for achievement and instruction.

b. Role of building leadership in:

O

Communicating the Mission, Vision, Core Values and Goals to all stakeholders

The building leadership will conduct building, grade and department level meetings throughout the
year. Other forms of communication to stakeholders included are newsletters, school webpage,
calendars, press releases, two way communication, and open house evenings.

Monitoring, evaluating and modifying the implementation Literacy Plan : Assessment Plan and
Instruction and Delivery

Administration will monitor through walk-throughs, informal and formal observations, building data
meetings, screening tools, professional development based on data, local and state assessments,
intervention logs, and grade level meetings.

Monitoring, mentoring and coaching building leadership in implementation of Literacy Plan; include
intervention strategies

Monitoring will include various screening tools, formal and informal evaluations to include but not
limited to DIBELS Next, progress monitoring, RGR, and QPS.

Define Principal Involvement in Reading Activities:

o Participation in teacher professional development

o Planning and facilitation of data-driven professional development

o Participation in process steps (data analysis, instructional planning, review of progress
monitoring, grade level meetings):
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o Actively participating in literacy and data trainings utilizing Perfomance PLUS software program
along with identifying resources and supports needed. Participation in district level data
meetings; professional development based on data; and walk-throughs/observations.

o Observations of Reading Instruction (Indicate type and frequency):
Bi-monthly walk-throughs, formal observations mandated by PDE and/or dependent on

additional needs.
o Ensuring shared ownership

o Coordination of Title I, ELL, and special education with general education staff
Participate in grade level meetings, common planning period between professionals, inclusion
team, IEP and ELL meetings, and Title | tutorial period.
o Define and schedule Mentor Coach, Literacy Coach to support staff and students
This is accomplished through monthly meetings, in-service time, and modeling of instructional
practices if needed or requested by classroom teachers.

c. Role of primary Title | Reading Specialists in supporting the literacy plan:
o Provide instructional support, provide classroom modeling and coaching, oversee core program
to make sure all teachers have materials. Participate in grade level meetings and conduct

trainings.

Grade Building or Team Date/Time (list Topic for Facilitator/Teacher
each meeting Discussion Leader
separately)

KDG Building Monthly Data Administration
8:10/3:15 Team

K-12 Building Monthly Data, Strategies, Administration team
8:10/3:15 Curriculum, SIP

o Role of birth five team:

Participants/Members: (insert as appendix)

Head Start Team
Objectives of birth to five team:

Develop transition plans, set up early literacy screenings, develop and implement family literacy

nights.

Plan for Meetings and Peer Planning (To be scheduled in 2014-2015)
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Parent Involvement

The Wilkes-Barre Area School District’s website will be redesigned to become more “parent-friendly”.
Information will be posted in a timely fashion to allow the site to be the parent’s “first stop” when looking
for information regarding their child’s school. Every parent also has a login to access Skyward, our student
management system.

One of the primary goals of the District’s ESL program is to orient students and their families to the school
and the community. The District strives to maintain regular communication and to increase the involvement
of parents/guardians and families of our LEP and immigrant students within school programs and

activities. Parents/guardians are invited to visit the school and participate in all parent/child activities; to
attend family conferences and open house programs; to attend Title | workshops that provide educational
information and parent training; and to volunteer and work with school PTO programs. Parents are
introduced to family literacy and family outreach programs that provide vital community services and
educational opportunities. As part of the ESL Summer tutoring program, ESL teachers facilitate literacy and
language instruction through LEP parental workshops using Rosetta Stone technology. Collaboration also
occurs with local agencies, e.g., community libraries, Commission on Economic Opportunity, King’s College,
Wilkes University, etc., who provide a range of services, including tutoring, translation/interpretation
services, nutrition education, etc. to our LEP families. The district provides in-service training to faculty and
staff regarding cultural awareness and sensitivity as well as appropriate methods of communication in the
preferred language of the ESL program families, including the use of TransAct and Cyracom. Various school
notices, policies, and procedures are translated for families, including the dress code, student handbook,
parental notifications for school achievement, health and safety concerns, etc. Alternate interpretation and
translation services are readily available upon request.

The District will again develop surveys to be distributed at both individual school and district level Title |
events, meetings, parent-teacher conferences or to be made available in district buildings. Surveys may also
be mailed to parents unable to attend events. These surveys contain items requesting parent input on
various topics including the design of Title | programs within our schools as well as the subject matter of
future Title | events and meetings. Invitations to serve on Parent Advisory Councils are included in the
surveys. Survey results will be collected and reviewed by the Federal Programs Administrator. Concerns will
then be discussed with and addressed by appropriate department administrators. Feedback will be
provided to parents as necessary and appropriate. Based on the appointment of parent liaisons, parents will
be invited to participate in the development of parent policies and Title | policy. Parent Liaisons will help to
keep parents informed of upcoming meetings, conferences and Title | events. Opportunities to participate
will be communicated via the district/school website, phone calls, USPS, emails and/or informal and formal
meetings. Surveys will be distributed to determine the best time, day and location for future meetings and
events to enable the district to include the greatest number of participants. The Federal Programs
Administrator will work closely with district and school liaisons to communicate the correct and appropriate
information to parents and to extend the invitation to participate to a larger audience to enable even
greater parental input. Parents will again be invited to participate in PDE’s annual State Parent Advisory
Council Conference designed to work with parents in education programs.

Our District Title | Parent Advisory Council will meet at least twice during the school year, as dictated by the
ability of parents to attend, to discuss concerns or events with District team members. However, historically,
parent participation has been much lower than necessary to include a number representative of our student
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population. We continue to struggle with the organization of school-level parent councils as the ability
and/or interest of parents to attend has not allowed the formation of a representative team to date.

Parents will be afforded opportunities to provide input in the writing of Title | parent involvement policies,
compacts, professional development plans via surveys and/or meetings. Parent training may be scheduled
to utilize our parent liaisons as our primary partners in communicating with a greater number of parents.
Title | meetings will be scheduled at both building and district levels. Our District Parent Advisory Council
may be reorganized with parent liaisons as principle members. Title | events, including our parent math and
reading workshops and other Family Literacy events will continue to be held in the upcoming school year.
Workshop topics include the modeling of mathematics and reading lessons by district teachers and are
designed for parents to better help their children succeed in the classroom. These workshops are scheduled
on Saturdays at a central location to allow a greater number of parents to attend. Attendance at these
workshops has increased over the years and the feedback has been overwhelmingly positive. When
surveyed, parents have requested that this type of event continue in the district. Evening events include our
annual Family Literacy Program event. Title | parents are invited to attend with their children to enjoy a host
of activities including “guest” readers, games, refreshments and “How to Build a Home Library” information.
Appropriate age-level books are purchased for children so they may expand or begin to build home libraries.
A plethora of information is distributed at these events. Presentations include information on the Title
programs, School Performance Profiles, PSSA assessments, district demographics, home-school
partnerships, parent involvement and the needs of parents. Resources are available on varying topics
including homework, increasing academic performance, student attendance and technology to name just a
few. Information provided by local agencies including Adult Learners, Head Start and local libraries is also
available at these events. Parents are encouraged to discuss any concerns or to ask questions about school
or district programs. Contact information is also shared.

Each building utilizes a variety of approaches to increase parent involvement including:
e Title I Parent and Family Engagement Programs
e Title | Parent and Family Engagement Meetings
e Title | Parent Advisory Council

e Open Houses

e PTA/PTO Meetings

e Math & Reading Workshops

Books “n” Breakfast Program

Kindergarten Orientation

Grandparent “Special Friends” Breakfast
Harvest Festival

e Parent Resource Centers

e Science Fairs

e  Family PSSA Preparation Days

e Financial Aid Nights
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Part D: Professional Development
“Educators must be prepared to teach effectively in the schools of the 215t century and be provided with
continuing professional development support that enables them to be lifelong learners (PaCLP).”
Teachers must be able to plan instruction that accounts for the differences that exist in student’s skills, interests,
cultures, and experiential backgrounds (PaCLP).”

The Wilkes-Barre Area School District believes that professional development activities are a vital part of the ESL
program. The professional development program is multifaceted and provides ESL teachers with relevant
educational experiences that assist students in their efforts to increase language proficiency and to maximize
academic performance. ESL teachers and administrators attend relevant conferences and in-service workshops
sponsored by the District and Luzerne Intermediate consortium. Current professional development topics
include the following: Instructional Strategies for Newcomer ELLs; Increasing Cultural Awareness and Sensitivity
in the Classroom; Common Core Standards for Language Arts; Review of Ethical Considerations in the
Evaluation and Diagnosis of Disabilities in ELLs; Tips for Teaching English Language Learners - Interventions and
Accommodations for Use by Content Area Teachers; and increasing parental involvement and communication,
including the use of such services as Cyrocom and TransAct. Throughout the year, ESL teachers have
participated in professional development funded by the District’s Keystones to Opportunity grant which
supports the development of a District Comprehensive Literacy Plan. This grant includes ongoing training and
support in the areas of assessments, data analysis, data interpretation, and data utilization. ESL teachers also
attend a series of after-school workshops on the integration of software and technology within the

classroom. Evidence of implementation includes in-service contracts with the Luzerne Intermediate Unit, power
point presentations, in-service hand-outs, sign in/out sheets, Act 48 goals and objective forms, and evaluations.

1. Process for Determining School PD Needs: (refer to student, process, perceptual and demographic data)
e Identified priorities, include brief explanation for priority:
o District and Building leadership
o Instructional staff
o Para-professionals

2. Plan PD for district leaders and building leaders

Program/Topic PD Provider Number of Days Participants Dates

Literacy Leadership TBA — LIU, District 1 Administrators 2019-2020
RTII TBA — LIU, District 1 Administrators 2019-2020
SIP TBA — LIU, District 1 Administrators 2019-2020

e Plan for using professional learning communities:
Grade-level/Department-level meetings quarterly through use of in-service time as well as common
preparation periods. PerformancePLUS software will be utilized to examine and discuss local and
state assessment data. Results will be incorporated into instructional plans/district curricula.

59




3. Plan PD for primary Title | Reading Specialists

Program/Topic

PD Provider

Number of Days

Participants

Dates

Literacy Leadership

TBA —LIU, District

1

Literacy Leaders
Reading
Coordinator/Supervisor

2019-2020

RTII

TBA —LIU, District

Literacy Leaders
Reading
Coordinator/Supervisor

2019-2020

SIP

TBA —LIU, District

Reading Coaches
Reading
Coordinator/Supervisor

2019-2020

4. Plan for PD for teachers (Classroom Teachers, Substitute Teachers, and Specialists):

Program/Topic

PD Provider

Number of Days

Participants

Dates

Differentiated
Instruction

TBA — LIU, District

2

All Teachers
(Including
Intervention
Specialists, Special
Education and
ESL, and
Substitute
teachers)

2019 + Follow Up
training dates

RTII

TBA — LIU, District

All Teachers
(Including
Intervention
Specialists, Special
Education and
ESL, and
Substitute
teachers)

2019-2020

Writing Process

TBA — LIU, District

All Teachers
(Including
Intervention
Specialists, Special
Education and
ESL, and
Substitute
teachers)

2019-2020

Classroom
Management

TBA — LIU, District

All Teachers
(Including
Intervention
Specialists, Special
Education and
ESL, and
Substitute
teachers)

2019-2020
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5. Plan for PD for para-educators:

Program/Topic PD Provider Number of Days Participants Dates
Bullying LIU 1 All 2013-2014
CPR/First Aid LIU 1 All 2013-2014
PI (Restraint LIU 1 All 2013-2014
training)
6. PD Plan for New Staff:
Program/Topic PD Provider Number of Days Participants Dates
Instruction & District 1 All new teachers 08/2019 Prior to
Curriculum Coordinators and the start of the
Director of school year
Elementary
Education

All Professional development received by teachers during the 2019-2020 academic year

7. Plan for Building Capacity with In-Building or In-District Trainers
Principal, Literacy Leader and District Personnel

8. Plan for ongoing support and coaching
Principal, Literacy Leader, and District Personnel

9. Plan for Professional Development funding
Grants — ABG; Race to the Top
District Budget

10. Define the role of the building leader in supporting professional development; include monitoring,
mentoring and coaching.
Planning: Acquiring and allocating resources both human and material; Arranging Peer Assistance;
Walk-throughs; Ensuring data-driven instruction is occurring.

*|s All Professional Development Research-Based and Aligned with School Reading Goals?
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Part E: Action Plans

Literacy Goals Planning Sheet

Goal:
1. Kindergarten students will obtain 82% benchmark on DIBELS Next at the end of year of 2014.
2. First Grade students will obtain 80% benchmark on DIBELS Next at the end of year 2014.
3. Second Grade students will obtain 74% benchmark on DIBELS Next at the end of year of 2014.

Date for achieving goal: June 2014

Rewards for achieving the goal: (What would it mean for students? Teachers? Administrators? Community?)
e Teacher motivation increased
e Student pride increased
e Parental involvement increases within school community
e Potential increase in PSSA Scores & Growth towards goal
e Less Intervention Needed
e Increased instructional time
e Increase student engagement-decrease in off-task behavior & discipline problems

Consequences: (What will happen if you don’t achieve your goal?)
e No growth achieved towards goal
e Teacher frustration increases/classroom management techniques
e More intervention/cost increases
e Lower student/family moral
e Decrease instructional time because of behavior issues
e More differentiation needed

Barriers: (Why haven’t you achieved this goal?)
e Transient population
e Llanguage barriers
e Teacher proficiency levels
e Low socio-economic status
e Teacher attitude
e Student attitude
e Parental involvement
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Plan for overcoming each barrier to reach goals:

Barrier Possible Solutions | Action Steps Data Person(s)
responsible
Teacher Beliefs More Resources -student 11/1/13 Building Principal,
Positive collaboration within the Asst. Principal,
Reinforcement day Step by Step
Professional -for round table Learning
Development discussion Reading Coaches
-administrative support Curriculum
-implement positive Directors
behavior
-teacher of the month
award
-Teacher Recognition
-Perfect Attendance
(Dodson)
-peer coaching
-meaningful
professional
development
Student Diversity -real life examples | -professional 11/1/13 Building Principal
in the classroom development with Asst. Principal
-exposure to cultural diversity Cultural Diversity
different cultures | assemblies Coordinator
-assemblies -community
involvement
-cultural sensitivity
training
Teacher -Promote Lifelong | -provide financial 3/1/14 Building Principal

Proficiency Levels

Learning
-In-house prof.
dev.

incentives for
continuing ed.
-continued district and
building level
professional
development based on
data analysis
-observation of teacher
instruction

-feedback based on
observations

Asst. Principal
Curriculum Director
LIU 18

Reading Coaches
Step by Step
Learning
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Literacy Goals Planning Sheet (Solomon Plains Elementary)

Goal: To achieve 91% benchmark on the DIBELS Next assessment in Kindergarten by the end of the year.

Date for achieving goal: May 2014

Rewards for achieving the goal: (What would it mean for students? Teachers? Administrators? Community?)

More students will enter 1% grade ready to read.

Less intervention time will be required at the primary level

Additional time to spend on core curriculum for first grade students
More engagement leads to less disciplinary problems in the classroom.
Pride within the community due to increased student success.

Conseguences: What will happen if you do not achieve your goal?

The gap between the low achieving learners and high achieving learners increases which will require
more intervention, time, and resources.

Increased intervention time required in the intermediate grades.

Differentiation of core instruction becomes more challenging.

Elevated teacher frustration leading to lower morale

More negativity from the community.

Barriers: (Why haven’t you achieved this goal?)

Highly populated classrooms

Loss of instructional time due to school choice — early dismissal, transportation
School choice criteria — acceptance of lower achieving students

Various teacher proficiency levels

Transient students

Lack of parental involvement
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Plan for overcoming each barrier to reach your goal:

Barrier Possible Solutions | Action Steps Date Person(s)
responsible
Highly Populated PDE waiver to Hiring of August 2014 PDE

eliminate school
choice element
from NCLB

Classrooms eliminate school additional staff or School Board
choice element aides
under NCLB
Loss of Improved Logistical study for District
Instructional Time | transportation transportation
route if needed
School Choice PDE waiver to August 2013 PDE

Conferences;
Skylert

Transiency Inter-district Increased teacher | Ongoing Administration
communication; correspondence Teachers
Skyward; regarding transfer
Performance students
Tracker
Parental Open House; Head | In place Fall and Spring School
Involvement Start Literacy Administration
Night, PSSA prep and faculty
for parents; P/T Head Start
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Literacy Goals Planning Sheet

Goal: Achieve identified benchmark goals by the end 2013-2014 school year in kindergarten through second

(Dodson, Flood, Heights, Kistler)

grade on DIBELS Next assessment, as out lined in the chart below.

| Dodson | Flood | Heights Kistler | Solomon

Kindergarten
2012 53% 77% 54% 51% 79%
2014 75% 89% 81% 77% 91%

First Grade

2012 45% 46% 48% 60% 77%
2014 72% 75% 68% 75% 90%

Second Grade
2012 40% 37% 45% 52% 69%
2014 75% 65% 75% 78% 80%

Date to achieve goal: May 2014

Rewards for achieving the goal: (What would it mean for students? Teachers? Administrators? Community?)

Most students enter first grade ready to read.

Less intervention required in the primary grades.

More time available to spend on core content in first grade.
More engagement leads to less discipline.

Pride within the community.

Consegquences: (What will happen if you don’t achieve your goal?)

Achievement gap increases and students will require more interventions, time, and resources.
Increase teacher frustration.

Less time is available for core instruction.

More discipline.

Community pushback, negative publicity.

Barriers: (Why haven’t you achieved this goal?)

Transient population.

Lack of parent involvement.
Socioeconomic status.

Varying teacher proficiency levels.
ESL population/special education.
Attitudes.
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Plan for overcoming each barrier to reach your goal:

Barrier Possible Solutions | Action Steps Date Person(s)
responsible
Parental Open house Show parents 2013-2014 Principal
Involvement Skyward and
Compass
Attendance Referral card; Truancy 2013-2014 Home and School
Phone calls; Elimination Plan Visitor;
Home/School Attendance
Visitors Secretary;
Principal
ESL Increase Additional aides 2013-2014 Director of Pupil
frequency of aides | were hired Personnel
in the classroom;
increase time with
teachers and aides
Special Education | More Curriculum 2013-2014 Director of Special
interventions Revisions Education;
Special Education
Coordinator
Transiency Inter-district Develop a plan of | 2013-2014 Principal
communication communication
Teacher Professional Walk-throughs; 2013-2014 Principal

proficiency levels

development;
Consistency

Meet with
teachers to be
more effective
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Additional Tasks and Actions To Support Literacy Plan
Elementary

1. Provide skill focused instruction to meet the needs of students
e Data Analysis and Instructional Planning (DIBELS® Next and GRADE)- K-1
e Scheduled intervention time
e Monthly grade level meetings 2-6
e Realignment of Title | program

2. All classroom teachers design standards aligned differentiated small group instruction based upon needs
e In-service on differentiated instruction during 2013-2014
e Piloting 2-3 new core programs
e Monthly grade level meetings to review student progress

3. Grade level meetings to analyze and chart student progress
o  K-6 monthly grade level meetings
e  K-1 will work with Step By Step Learning®
e Principals will continue meeting with K monthly to review progress monitoring data and student
progress. First grade will be attended in 2013-2014.

4. Hold professional development meetings
e In-service dates are scheduled
e K-2 teachers will attend KtO training
e K-1 teachers will work with SBSL to receive support in data analysis, instructional planning, small
group instruction

5. Skill inventories and diagnostic testing for at risk students
e K-l will use Really Great Reading Phoneme Awareness Inventory, Phonics Screener, and Grade
o 2" will receive GRADE
e Study Island (possible solution)
e Performance Tracker Plus

6. Align with common core
e Reading across the content — K-6 Math and Science teams to work this summer 2013 to create
literacy lessons
e K-6 teams to work on alignment to current core in summer of 2013
e 1-6 pilot of new reading series aligned with Common Core
e Performance Tracker Plus (2013-2014)

7. Emphasize data to inform instruction
e Monthly grade level meetings

e Performance Tracker Plus

8. Review outcomes and update curriculum based upon data
e Teams review data and update curriculum in summer 2013, summer 2014
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9. Administrative team (leadership) has working knowledge of effective instructional practices appropriate for all
grade levels within school.
e Monthly leadership meetings
e Leadership attends PILS
e Academic Courses
e Meet with Curriculum Director at least 8 times a year

10. Administrative team holds all staff members accountable for consistent implementation of effective
instruction
e Complete walk-throughs (at least two per quarter)
e Formal Observations
e Use of Danielson’s Teacher Observation Tool

11. Use data to identify the learning needs of staff and administration
e Perceptual data
e Administrator reports
e Review of walk-through data at least twice during the year
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Additional Tasks and Actions To Support Literacy Plan
Secondary

1. Expand data teams to provide strategies for teachers to address needs identified by data
e Using PSSA, Keystone, District-wide quarterly assessment data, teams will identify weaknesses in
student performance as well as curricular gaps following assessment administration. (Performance

Plus is a tool that can help to provide a snapshot of student performance based on multiple
measures)

2. Include content teachers in the data teams:
e August 2013- Data teams, traditionally, composed of English, Reading and Math Teachers, will be
expanded to include Social Studies, Science and Special Education Teachers.
e School Year- Monthly data team meetings

3. Implement intervention teams
e Using data from monthly data team meetings, students in need of intervention are identified.
e Implementation of intervention and remediation services
o Keystone Acceleration Course
e Summer School

4. Consistent plan for reading across the content through professional development, alignment between
curricular areas and schedules for cross-curricular instruction, improved communication across departments
and schools

e June/July 2013- English, Reading, Social Studies and Science Summer Curriculum committees have
worked collaboratively to implement Common Core Reading Standards in the Content Area
Curriculum.

e August 2013- Professional Development- presentation of Common Core Reading Standards for
Science and Social Studies in district curriculum

e School Year 2014-2015 - Cross-curricular professional development including teaching strategies for
teaching literacy in the content areas

5. More consistent use of small group instruction
e SY 13-14- Professional development will be provided on differentiated instruction, including small
group instruction.

e Small group instruction could be expanded through the use of model teachers during the 2014-2015
school year.

6.Implementation of PLC to enhance sharing of experiences, cultures and instructional techniques establish high
expectations for all learners - grade level planning teams and modeled teaching

e  April 2013- presentation of Professional Learning Communities to English, Reading, and Special
Education teachers

e Formation of PLC’s

e August 2013- SMART Goal planning- PLC’s will identify goals and action plans for 2013-2014 school
year

e Monthly, SY 2014-2015- Review of data, adjustment of SMART goals, identification of PD
possibilities as well as modeling/mentoring
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Addendum:

Head Start Surveys
Student Surve

Each student survey question will have two answer options — yes or no.
1. Do you like learning in school?
2. Do your teachers care about your?
3. Do you feel safe at school?
4. Do your teachers make learning fun?
5. Do your teachers believe that you do a good job?
6. Do you like story time?
7. Do you look at books in school?
8. Do you like writing?
9. Do you like to act out stories?
10. Does your family read to you at home?
Parent Survey
Each parent survey question will have four answer options- strongly disagree/disagree/agree/strongly agree
1. | feel welcome at my child’s school.
2. | feel my child’s school gets them ready for kindergarten.
3. | complete the monthly parent activity with my child.
4. During Parent/Teacher conferences, my child’s teacher tells me about their progress.
5. I know what my child’s teacher expects from my child.
6. Itis important for my child to go to school every day.
7. ltis important to read and write with my child at home.
8. | enjoy reading with my child.

9. My child enjoys reading.
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10. There are books in our home.

Sample Perceptual Survey Questions for Teachers

Please select a number below that best represents how you feel about each particular statement regarding your
district or school.

Strongly Disagree Disagree Agree Strongly Agree
1 2 3 4
Environment

| enjoy working for my school district.

| enjoy coming to work at my school.

| work with people who treat me with respect.

My students enjoy coming to school.

Academics

| feel the curriculum in reading at my school is aligned to state standards.

| feel the curriculum in math is aligned to the standards.

The district’s reading curriculum is very effective in increasing student achievement.

A strong curriculum has the greatest influence on student achievement.
Communication

| feel my principal effectively communicates with me regarding our school’s goals.
Literacy

My district provides current literacy/research and best teaching practices for teachers.
Self-Reflection

| believe student achievement can increase by utilizing student assessment data to drive instruction.
| integrate literacy in my lessons often.

| keep up-to-date on current literacy/research and best teaching practices.

| believe my students can become grade level readers.

| believe student achievement can increase through effective instruction.

Teacher effectiveness has the greatest influence on student achievement.
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| teach literacy throughout the entire curriculum.
| feel like | have a significant impact on student achievement in our district.
| feel | can strengthen a student’s literacy skills teaching other subjects like math, science, or social studies.

Literacy skills can be strengthened in math, science, and social studies classes.
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Sample Survey Questions for Administrators

Please select a number below that best represents how you feel about each particular statement regarding your
district or school.

Strongly Disagree Disagree Agree Strongly Agree
1 2 3 4
Environment

| enjoy working for my school district.

| work with people who treat me with respect.

| feel respected by teachers in the district.

| feel like | contribute to the success of the district.

Academics

| feel the academics in the district are challenging and aligned to the standards.
Communication

| believe that there is consistent communication amongst the administrative team in the district.
| feel that there is opportunity for collaboration amongst the administrators in the district.
Literacy

My district provides current literacy/research and best teaching practices for administrators.
Self-Reflection

| use data like the PSSA and district assessments to write curriculum and make decisions.

| use data like the PSSA and district assessments to create goals for our teachers and students.
| keep up-to-date on current literacy/research and best teaching practices.

| believe that opportunities are provided to work cooperatively with administrators and teachers in the district.
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Sample Survey Questions for Parents

Please select a number below that best represents how you feel about each particular statement regarding your
district or school.

Strongly Disagree Disagree Agree Strongly Agree
1 2 3 4
Environment

| feel welcome at my child’s school.

Academics

| feel my child’s school meets the academic needs of the students.

| think my child’s teachers are effective in helping my child become a better reader.
My child has reading assignments to complete at home.

| think the reading curriculum at my child’s school is effective.

My child receives extra help in math and reading when needed.

My child has writing assignments to complete at home.

| think my child’s homework assignments are designed to improve their literacy skills.
My child’s homework assignments require them to read, write, and think.
Communication

I am informed about my child’s progress in school.

| know what my child’s teacher expects of my child.

Self-Reflection

It is important to read and write with my child at home.

My child reads often at home.

| encourage my child to read and write at home.

| enjoy reading with my child.

| try to provide reading opportunities for my child at home.

My child enjoys reading.

There are books, magazines, and newspapers in our home.
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Sample Survey Questions for Students

School:

Grade Level:

Please select a number below that best represents how you feel about each particular statement regarding your

district or school.

Strongly Disagree Disagree
1 2
Environment

| enjoy learning in school.

| like my school.

My principal cares about me.

| feel safe at my school.

At school, | feel respected.

Students are treated fairly at my school.

My teachers make learning fun.

My teachers believe that | can be successful.

| am acknowledged for my success.

Academics

| enjoy going to reading class.
| enjoy going to math class.

| enjoy going to science class.

| enjoy going to social studies class.

Agree Strongly Agree

3

My teachers explain why reading is important outside of school.

My teachers encourage me to read often.

My teachers enjoy teaching my class.

My teachers show me how reading is important in other subjects besides reading.

My teacher shows me good study habits.
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| enjoy reading about science and social studies.

My teachers require me to use reading skills in all subjects.

| know it will be important for me to be a good reader and writer when | am finished with school.
My teachers help me when | have questions about something | read.

| know what | am supposed to be learning in my classes.

| am expected to work hard at school.

My parents encourage me to read at home.

Self-Reflection

It is important to come to school every day.
| am a good student.

| can be a better student.

| spend time reading at home.

| behave well at school.
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TRANSITION PLAN

Revised August
2019

Pre K- K

Person/s Responsible

What is the
transition
procedure?

Birth to Early Head Start

Nurse visits family for pre-natal care
After birth family is assigned family educator

Early Head Start to Head Start/PreK Counts:

Begins 6 months prior to child’s 3™ birthday

Parents are notified that income must be re-verified prior
to transition

Parents are informed at orientation that child will be
eligible to transition from EHS at age 3 with support from
staff (dependent upon availability of slot and income
eligibility)

By age 2 % staff will initiate formal transition procedures
and invite family to share vision for transition process
Update family partnership agreement to incorporate goals
related to transition

If transitioning to Head Start center, verify child’s name is
on Early Head Start waiting list (complete Head Start
application at 30 months during home visit or at center)

If transition to another program, assist family in contacting
potential sites for information and application

Work with parent to obtain required paper work and
release of information as needed and assist them in
enrolling child in selected program

For child with special needs, make arrangements to attend
El transition meeting with family

For Head Start contact potential center arrange visit prior
to end of school year

Complete all about me profile

Arrange for meeting with HS teacher, family worker, or
other key person at transition site

Arrange for transition of records; transition plan document
becomes part of child’s file

Make follow up contact with site and family (review family
partnership agreement goals)

Transition procedures can be adjusted to meet child’s
needs

Home to Head Start/PreK Counts:

Parents receive acceptance letter welcoming them to
program

Parents asked to participate in enroliment day at center
child will attend

e Nurse; Family Educator

e  Parent; Family Educator
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Parent and child visit center to see classroom and meet
staff

Teachers/family workers meet with small groups of
parents and inform them about curriculum, program
policies, and procedures, daily schedule, school readiness,
and parent involvement opportunities

Enroliment day checklist is completed and signed by both
teacher and parent

Head Start teachers conduct an in-home orientation with
each family

Translators and Spanish forms available if needed
Parents given written resources to help them and their
child with transition from home to school setting

Each child receives welcome certificate

Classroom to Classroom:

Children’s records are kept confidential. Records are
transferred with a child who moves to a new center and/or
classroom.

The child’s new and previous teacher may schedule a
meeting to discuss the child’s strengths, goals,
health/nutrition needs, or any other information that will
allow for a smooth transition.

Parents have the option to visit and volunteer in the new
classroom their child is being transferred to.

Head Start/PreK Counts to Kindergarten

Classroom visits-periodic visits if classroom is located in
school district; Head Start teacher invites Kindergarten
teacher and/or class to visit Head Start class for
playtime/special event;

Memorandum of Understanding (MOU) - written
agreement between Head Start and school district; district
person designated as contact to ensure proposed projects
and activities are implemented are carried out (reviewed
annually)

Community outreach-staff and specialists are actively
involved in opportunities to educate community; annual
project is coordinated by HS eligibility and recruitment
specialist and members of Transition advisory committee
to recruit eligible children (ongoing)

Joint participation in literacy grants-work with districts to
enhance readiness skills (ongoing)

Joint training-Head Start, Kindergarten teachers and child
care trained on current issues in early care and education
(winter)

Kindergarten readiness questionnaire-completed by
kindergarten teachers to give feedback to HS teachers on
usefulness of readiness checklist (fall)

Kindergarten registration-districts provide staff with
written information about Kindergarten registration to
share with parents; when needed HS staff members
accompany parents; a special pre-registration is held at
Head Start for bi-lingual families; district links are available
on HS website; in spring districts receive list of

Parent; Head Start
Teacher/ family worker

Head Start Teacher; Parent

Head start Teacher; Parent;
Kindergarten Teacher

Head Start Executive
Director; District
Superintendent

HS ERSEA Specialists and
family workers; members
of TAC
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transitioning children to aid in planning for upcoming
school year

Observation visits-for Head Start and Kindergarten
teachers to visit one another’s classroom; each year at
least one Kindergarten teacher from each WBA school will
be invited to visit a Head Start/PKC classroom (ongoing)
Pen Pal communication-In September/October the HS
teacher makes an initial contact with kindergarten teacher
by sending a letter from the HS class to the elementary
students asking to be pen pals for the year;
communication in the form of letters and pictures if
possible will continue monthly between the HS and
Kindergarten teacher; if possible, this will be the class that
the HS students will visit in the spring

Resources-from department of education; given to parents
at orientation and home visits; in addition writing bags are
distribute dot children during mid-year parent teacher
conferences; feedback from kindergarten teachers used
when deciding what activities to put in writing bags (fall
and spring)

School district presentations-given by receiving school
district principal or guidance counselor; presentations held
at Head Start center during parent committee meetings
(ongoing)

Transfer of records-children’s education records are
transferred with parental consent to receiving school;
receiving principal or teachers signs receipt to confirm
records were transferred and verify information will be
shared (transition specialist will deliver records to WBA
principals) records include individual transition plan and
readiness checklist completed with input from HS teacher
and parent; 1% and last writing and drawing sample is also
included; joint meeting conducted with Head Start
teachers and kindergarten teachers whenever possible to
review records (spring)

Transition advisory committee-3 meetings per year are
held to discuss parents’ role in educating child, school
readiness, current issues in early care and education;
committee members include HS parents, service area
specialists, school district administration, guidance
counselors, kindergarten teachers, and child care,
community, and agency reps; (Oct, Jan, March)

Transition events-when possible, transition events will take
place with districts; districts will share event information
with transition specialist so HS staff/families can
participate; HS and districts will collaborate to plan spring
transition events, when possible

Transition visit-all children who will transition are taken to
visit elementary school/ parent volunteers invited to join
children on tour; inform parents of dress codes and
encourage them to send children in similar clothing when
visiting schools; following visit children receive Going to

Literacy Leadership Team

Transition Specialist

Kindergarten Teachers,
Transition specialist

District; Parent; family
worker

HS and Kindergarten
Teachers

HS and Kindergarten
Teachers

HS Teachers; Transition
Specialist

District Principal or
Guidance Counselor

HS Teachers; Kindergarten
Teachers; Transition
Specialist; District Principals
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Kindergarten booklet and various activities to do at home
with family; Kindergarten class receives book from HS class
Visit from former parent/student-During spring home visit
or spring parent teacher conference, HS/PKC staff will ask
if any families are interesting in volunteering time to
return during upcoming school year to share transition
experience; parent will share experience with other
parents at parent committee in spring; child will share
experience with classroom in spring

Head Start/PreK Counts teachers role

Participate in transition of children from EHS to HS or PKC
classrooms

Participate in fall orientation/enroliment day and parent
teacher conferences

New and transferring teachers will observe in a
Kindergarten classroom and complete an observation form
that is returned to transition specialist

Assist parents as to how to have successful pt conference
Attend and participate in joint training with Kindergarten
teachers

Plan and attend transition to kindergarten trip for
students; inform parents of dress code and encourage
them to dress students in similar clothing

Review and distribute transition materials and resources to
parents/children

Help parents set appropriate goals for child/children in HS
and elementary school setting

Conduct spring home visit or parent/teacher conference to
review growth, strengths and goals of child with parent;
see if any families are interested in returning following
year to share transition experience

Assist parents in developing a transition plan for child
Prepare children’s records to be transferred, with parent
permission to school district

When possible, conduct meeting to review records with
receiving kindergarten teacher

Ensure that receiving principal or teacher signs receipt of
records and verify information will be shared; give signed
form to transition specialist (transition specialist ensures
school signs receipt if delivering records)

In Spring, provide transition specialist with list of
transitioning children/district

send letter in September or October to Kindergarten class
asking to be pen pals for the year; maintain contact
monthly with letters and pictures, if possible

Head Start family worker’s role

Participate in fall orientation and enrollment day

Assist parents in understanding goals of Transition
Advisory Committee and encourage parents to become
members and attend meetings; names and contact
members of reps are sent to transition specialist

Set up and participate in parent committee presentations
given by district

Transition Specialist

Transition Specialist;
Districts

HS Teachers

HS Teacher; Parent

HS Teacher
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Provide parents with written information about
registration and other transition events; accompany for
translation if needed

Contact school principals and set up registration table in
order to conduct in-takes at registration (at receiving
Kindergarten building)

Attend PTA/PTO meeting at receiving kindergarten
building with former HS parent to give a brief presentation
about HS services, volunteering, and about experiences
parents have while serving on parent committee and
policy council

Invite pta/pto officer to attend parent committee in order
to provide parents with information about school district
pta/pto membership and benefits of joining

Help parents throughout year with transition issues
through discussions and by providing written resources to
enhance parents’ knowledge about their concerns and
issues

Attend, whenever possible orientation to support parents
and children in transition from HS to elementary school

Parental involvement in transition

Enrollment day: parents participate at child’s center; meet
staff and learn about curriculum, schedule, transportation,
parent involvement

Transition advisory committee: receive brief overview at
1t parent committee meeting and invited to participate
School district presentation: parent committee groups at
each center receive presentation from receiving district
PTA/PTO involvement: parents hear PTA/PTO present at
parent committee; family workers contact district for
parents to have opportunity to attend PTA/PTO meeting
with family worker

Resources: parents given written resources to help with
transition; district links available on LCHS website; if
interested, parent of transitioning child can be resource by
returning following year to share transition experience
with other parents at spring parent committee

Transition visit: volunteer to attend kindergarten visit trip
with child; become knowledgeable of district dress code
and dress child in similar clothing for visit, if possible;
attend other transition events with child

Child’s involvement

Participate in enrollment day to meet bus driver and
classroom staff and visit other children

Periodic visits to kindergarten classroom if HS room is in
district

All children transitioning are taken to visit elementary
school at end of the year; receive Going to Kindergarten
booklet with activities; will dress similar to dress code if
possible

Questions, ideas, interests/concerns are addressed on a
daily basis by classroom staff

Receive writing bag with supplies to support development
of early writing skills

HS family worker

HS parent

HS child with assistance
from parent and teacher
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If possible, return following year to share transition
experience with class

Elementary — Middle School

Person/s Responsible

What is the
transition
procedure?

Currently in Place from 6" to 7t" Grade:

6th Grade visitations prior to student orientation — 6
students to 7™ grade schools
6™ Grade Orientations: MHS, GAR, Solomon

o Includes a tour of the building

o Presentation

o Individual tours given by current students

Open Houses —in all schools

ELA — participate in a teacher exchange program
between Elementary and Secondary educators

Math — Created a transition program called STEP
which stands for “Student Transition Enhancement
Program”. It is geared to help 6™ grade students
transition to the 7t grade math class. It contains the
following elements:

o Atransition team consisting of teachers from
both elementary and secondary math.
Meetings are held throughout the year.

o 7% grade students have visited the 6% grade
classes in both MHS and Solomon to discuss
their experiences at the end of the school
year as well as GAR students visiting Dodson
and Heights. The 6™ graders have the
opportunity to ask them questions to ease
their worries about 7t grade.

o Facts sheets are filled out by the 6™ grade
teachers on all math students. These are
then passed to the appropriate teachers at
the start of the New Year.

Transition Needs for the 6 to 7t" Grade:

Consistent Skyward access for all teachers is needed
to view grades and student information. There is a
large gap between elementary and secondary.

A program can be put into place for guidance
counselors to create a connection with the procedures
that they follow.

Create a checklist for school counselors about the
skills that a student will need when entering a given
grade level.

Review Checklist

Distribute Student Fact Sheets to be used by teachers
to share student information.

Fact Sheets will also be shared with Principals for the
purpose of scheduling on the secondary level.

e Articulation
Committee

e Director of Technology

e  Guidance Counselor

e Pupil Personnel
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End of year assessment could be created to help in the
placement of students in the next school year.
Permanent Record, Assessment Reports

There is a need to implement more items in the
transition between the 8" and 9*" grade. These may
include orientations, tours for the transitioning
Solomon to CHS students.

Communication of Transition from 6" to 7™ Grade:

Create “Transition Team” consisting of relevant
stakeholders to focus on academics, as well as social
behavioral adjustments to school environment.

o The stakeholders consist of Principals,
Guidance Counselors, students, teachers, and
parents.

Prior to orientation a flyer is sent home and
Orientation communicated via website, published in
the newspaper, a special events flyer is sent home,
and a monthly calendar of events will be created to
inform parents each month of various events.
Collaborative In-service meetings between the 6% and
7™ grade

Professional Development In-service occur each year
are scheduled.

Continuous Feedback is needed: A survey from the
secondary 7*" grade teachers reporting on the 6%
grade student performance sent back to the
Elementary Teachers.

Sharing of Data:

Needs Assessment is sent to Title | and Principals with
PSSA data, final grades, and DIBELS for elementary
and Quarterly Assessments: - Performance Tracker
ELL — WIDA Testing is used to determine Language
Proficiency Levels.

Special Education — Has IEP’s to provide information
on the instructional levels.

Permanent Student Records are provided.

Teachers need access to the truancy and attendance
data for their students in Skyward (academic and
behavior).

Parent and Family Engagement:

Create flyers on the Transition Information.

K orientation — school newspapers — FACES — District
Newsletter — Title | Parent and Family Engagement
Monthly Newsletter, School Calendars

At Parent Teacher Conferences —have a meeting for
parents/students that can explain in detail what new
students can expect at that grade level.

Student Involvement/Introduction:

Programs, Sports, Club, Extracurricular Orientations
needed.

e  Guidance Counselors

e Guidance Counselors
e 6™ grade teachers

e Directors, Principals,
Coordinators,
Teachers, Head Start

e Data Administrator

e Director of Special
Education

e  Principals

e Director of Technology

e  Principals/Title |
District Literacy Leader

e Athletic Coaches,
Advisors

e  Subject Coordinators
and Supervisors
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A Student Ambassador Program is in place for math and ELA
students for the 7t grade at SPJHS as of 2012-13 school year

Middle School — High School

Person/s Responsible

What is the
transition
procedure?

Social Support:

Open House

8" Grade Orientation

Orientation Meetings

Summer Bridge Activities for Sports and Clubs to become
more acclimated

Involve parents; invite them to participate in PTC, and
parent orientation programs. Involve them in the
transition process.

Big Brothers/Big Sisters Program utilized to help 7t graders
transition

Academic Preparation:

Monitoring the at risk students who are entering the 7t
and 9™ grades

Class meetings at the beginning of the school year.
Academic and behavioral student performance reviews
from 8" to 9t grade.

Teacher Mentoring - Using a mentoring program to help at
risk students after the Q1 reports come out.

ESL Peer Mentoring

Enriching the curriculum to include challenging, engaging
and meaningful instruction such as STEM, Young Scholars
and Gifted.

Providing time for teachers from 8" to 9t and 6% to 7t" to
talk.

Have 9" grade students speak to 8™ grade students

Using 8™ periods for 1-1 instruction

Provide more time for English and Math with flexible
scheduling.

Provide Summer Programs for 9t graders such as Young
Scholars.

Credit recovery and remediation with summer school.
Provide support for alternative programs such as service
learning, Cyber School, head start, Magnolia Project,
Learning works, King’s College Mentoring.

ESL:

Share rosters at the beginning and end of the year
between 6% to 7t and 8t to 9" grade with teachers and
Principals to include language proficiency levels and plans
for frequency of instruction.

Parent Outreach Program to help them learn the language,
to involve and welcome them into the educational process
for their children.

Principals, Guidance
Counselors, teachers and
students
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Special Education:

IEP teams share instructional plans on an annual basis or
as needed. LIU transitional workers begin at age 14 to
develop awareness of the world of work and to place
students in vocational settings.

Title I: Title | teachers work with at risk students on a daily
basis.

High School - Life

Persons Responsible

What is the
transition
procedure?

OVR... for special Ed and regular Ed

CEO: Working with seniors for PHEAA and college
applications

Young Scholars: any student with a C or higher can take a
college class on campus

College Visitations: all seniors have 3 student activity days
to spend time on the college campus or job shadow
College display tables: representatives come in to get their
info out to the juniors and seniors

College Fair: every year we have colleges come in during
parent-teacher conferences to get the info out to students
and parents

Armed Forces display tables: representatives come in to
get their info out to the juniors and seniors.

Educational Opportunity Specialists meet with juniors and
seniors to assist with College preparation and exploration.
Work on resumes and interview skills.

Hispanic Outreach Program: Targets first generation
Hispanic students who have goals of attending college.
Begins sophomore year and follows through graduation.
ASVAB test: given to all sophomores and used for career
counseling during the junior

and senior year

Co-op: Juniors and Seniors can take 1/2 day to go out in
the workforce,,, counts as 3.25 credits

Financial AID Night: local colleges and Universities come
into the school during parent/teacher to get their info out
for the students and their parents.

One on ones: counselor sees each student in the senior
and junior class at least twice a year to guide them on
what they are doing after they leave high school

Local college tours: counselor takes seniors out to the local
colleges and trade schools to visit

Instant Decision Day: LCCC and State schools come in and
have the students apply and they are told right there if
they are accepted into the college

LCCC application day: counselor goes into the Learning
support and the practical math classes and has the
students apply for LCCC during class

e  Principals, Guidance
Counselors, teachers and
students
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Upward Bound: sophomores who are First

Generation College bound are able to join Upward
Bound...

Junior/Senior class meetings: guide them through each
month (Handouts) on what they should be doing to
prepare for their future.....

Drop Out Prevention Program: target students that
encounter situations in their personal or academic career
that would otherwise have them dropping out of school.
Project Mom and Dad works through the LIU 18: targets
students that are young parents, to mentor and assist with
services so the students remain in school.
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LUZERNE COUNTY HEAD START TRANSITION SERVICE AREA PLANS

Plans are written by the LCHS Transition Specialist and the Education Team. The plans are developed
to meet the performance standards and to provide a smooth transition into our eleven (11) local school
districts They include new initiatives in the area of transition and school readiness, parent and child
activities, resources for parents, staff involvement, goals and objectives of the Transition Advisory
Committee and Community Outreach.

Parental Involvement in Transition

LCHS provides parents with the opportunity to take an active role in their child’s transition into Head
Start, Pre-K Counts and the elementary school setting. Program activities include:

*  Enrollment Day: All parents are asked to participate in enrollment day at the center their child
will be attending during the upcoming school year. Parents visit the classroom and meet all of
the center staff. Teachers and/or family workers meet with parents to inform them about
curriculum, daily schedule, transportation, and parent involvement opportunities.

*  Participation in Transition Advisory Committee (TAC): At the first parent committee meeting in
the fall, parents are invited to participate in TAC. They receive a brief overview of the schedule
of meetings, topics discussed, and goals of the committee. Parents are given a sign up form
and offered babysitting, if needed, in order to attend meetings.

*  School District Presentation: Each of our center parent committee groups receives a
presentation form their receiving school district principal or guidance counselor. Topics reviewed
include how to register for Kindergarten, curriculum, school readiness, an introduction to PA
Kindergarten Learning Standards, daily programming, special activities, transportation, and
parent involvement opportunities in the elementary school setting.

* PTA/PTO Involvement: Each Family Worker contacts their local school district's PTA/PTO
president to arrange for one of the following activities: 1) A presentation at a parent committee
meeting, 2) An opportunity for Head Start parents to attend a PTA/PTO meeting with their family
worker, and/or 3) A presentation given by a family worker at PTA/PTO to tell members about
Head Start’s contribution to the community.

* Resources: Parents are given written resources throughout the school year to help them with
the many transitions their children and family go through as they move from Head Start to the
elementary school setting. Resources include, but are not limited to: books, booklets,
pamphlets, and articles about a parent’s rights and responsibilities in their child’s education,
how children learn, school readiness, why to get involved in their child’s education, the benefits
of joining PTA/PTO, and what to expect during the transition into the elementary school setting.

Children’s Activities

Children’s activities support the transition into Head Start/Pre-K Counts and the elementary school
setting. Parents, classroom staff, and family workers all take an active role in implementing the
activities developed by the transition specialist and center staff.
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*

Enroliment Day: All Head Start children participate in enroliment day at the center they will be
attending in the upcoming year. They have the opportunity to meet the bus driver and classroom
staff and to visit with other children that will be in their class.

Classroom Visits: Wherever Luzerne County Head Start has a center located within a school
district building, periodic visits to the kindergarten classroom, library, music room, etc. are
arranged. Kindergarten teachers are also invited to visit Head Start classrooms for playtime or
for special events.

Transition Visit: All Head Start children transitioning into Kindergarten at the end of the school
year are taken to visit an elementary school. Head Start teachers plan the trip at the school
where the majority of their children will be attending. Parent volunteers are invited to join the
children as they tour the school and meet the staff. Following the visit, Head Start children
receive an I'm Going to Kindergarten booklet with activities they can do at home with their
parents.

Classroom Activities: Head Start teachers receive a resource list of activities that are
implemented in the classroom to reinforce what was learned during the visit to Kindergarten.
Classroom staff continuously supports and encourages children’s questions, ideas, and
interest/concerns about leaving Head Start to go to a new school.
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LUZERNE COUNTY HEAD START TRANSITION ADVISORY COMMITTEE

The LCHS Transition Advisory Committee holds three meetings a year at Head Start’s Central
Office. Meetings are scheduled at 9:00 A.M., the second Thursday in October, January, and March.

* Committee Members: Members include Head Start parents, service area specialists,
school district administrators, guidance counselors, kindergarten teachers, and child care,
community, and agency representatives.

* Parent Participation in the Transition Advisory Committee: At the start of each school
year, parents are encouraged to become members of the Advisory Committee. Information
about the committee is reviewed at Parent Committee and invitations to join are distributed
to parents.

* Memorandum of Understanding (MOU). A written agreement is in place between Head
Start and each of the 11 school districts who receive Head Start children each fall. The
agreement is designed to meet the Head Start performance standards and every Student
Succeeds Act (ESSA) related to Family Partnerships/Transition services to children and
families. Each district designates a person to be contacted by center staff as needed to
ensure proposed projects and activities are implemented and carried out to best serve
children and families transitioning to district. (reviewed annually or biannually based on
school district).

* Meeting MOU Objectives: Members meet to decide how to best meet the objectives listed
in the Memorandum of Understanding as well as current issues in early care and education.
Topics of discussion include Head Start’s initiatives, changes at PA Department of
Education for children entering kindergarten, school readiness, PA Early Learning
Standards, curriculum alignment, parent involvement in the public school system,
advocating for young children and connecting parents and children to their new school
placements.

* Committee Goals: The committee works to ensure that all objectives in the Collaborative
Agreement are met, that materials and resources for parents and children are developed
though collaboration, that all current legislative changes for Head Start and the school
districts are in place and that new challenges to curriculum alignment are met, and there is
ongoing joint training and partnering.
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The Teacher’s Role (Head Start and Pre-K Counts)

LCHS teachers and classroom staff are responsible for carrying out the following activities in order to
meet the performance standards for transition services:

*

Participate in the transition of children from Early Head Start to a Head Start or Pre-K Counts
classroom.

Participate in orientation and enrollment day.
Participate in parent-teacher conferences.

New and transferring teachers will observe in a Kindergarten classroom and complete an
observation form that is returned to the transition specialist.

Assist parents as to how to have a successful parent-teacher conference.

Attend and participate in joint training with Kindergarten teachers.

Plan and attend the transition to Kindergarten field trip for students and parent volunteers.
Review and distribute transition materials and resources to both parents and children (ongoing).

Help parents to set appropriate goals for their child/children in Head Start and the elementary
school setting.

Conduct a spring home visit or parent-teacher conference to review growth, strengths and goals
of child with parents.

Assist parents in developing a transition plan for their child.
Prepare children’s records to be transferred, with parent permission, to the school district.
When possible, conduct a meeting to review records with the receiving Kindergarten teacher.

Ensure that receiving school signs receipt of records and give signed form to Director of
Education.
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The Family Worker’s Role

LCHS family workers are responsible to carry out the following activities in order to meet the
performance standards for transition services:

*

Participate in orientation and enrollment day.

Assist parents in understanding the goals of the Transition Advisory Committee and encourage
parents to become members of the committee and to attend meetings.

Set up and participate in Parent Committee presentation given by school district principal,
Kindergarten teacher or other district staff. The presentation will provide parents with the
information they need about moving to the elementary school setting.

Provide parents with written information about Kindergarten registration and where needed,
accompany parents to registration.

Contact school principals and set up a registration table in order to conduct in-takes at
Kindergarten registration. The table will be set up at the receiving Kindergarten building.

Attend a PTA/PTO meeting at the receiving Kindergarten building with a former Head Start parent
to give a brief presentation about Head Start services, volunteering, and about experiences
parents have while serving on Parent Committee and Policy Council.

Invite a PTA/PTO officer to attend Parent Committee in order to provide parents with information
about their school district PTA/PTO membership and the benefits of joining.

Help parents throughout the year with the transition issues through discussions and by providing
written resources to enhance parents’ knowledge about their concerns and issues.

Attend, whenever possible, orientation to support parents and children in their transition from
Head Start into the elementary school setting.
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COMMUNITY OUTREACH

In order to develop partnerships with receiving school districts and community service agencies that Head
Start is actively involved with, the LCHS Transition Specialist and executive director will meet with the
district superintendents, agency directors and the Transition Advisory Committee members to discuss,
review, and update the following:

*

The Transition Advisory Committee. The Committee, whose members include Head
Start parents, service area specialists, school district administrators, guidance counselors,
kindergarten teachers, and child care, community, and agency representatives will meet
three times per year to discuss current early care and education plans, state wide
Department of Education change and updates, and how to best transition children and
families into the public school system.

Memorandum of Understanding (MOU). A written agreement is in place between Head
Start and each of the 11 school districts who receive Head Start children each fall. The
agreement is designed to meet the Head Start performance standards and every Student
Succeeds Act (ESSA) related to Family Partnerships/Transition services to children and
families. Each district designates a person to be contacted by center staff as needed to
ensure proposed projects and activities are implemented and carried out to best serve
children and families transitioning to district. (reviewed annually or biannually based on
school district).

Community Awareness Activities. LCHS center staff and Specialists are actively
involved in opportunities for educating the community about Head Start. Specialists are
involved with the United Way and LCHS is represented at community events. Staff assists
with site visits to Head Start by the community’s Leadership Wilkes-Barre Class and high
school/college sponsored projects that help children transition into the elementary school
setting.

Local School Districts. Each district provides a contact person who can meet with center
managers and other center staff as needed, to ensure that proposed projects and activities
are implemented and carried out to best serve children and families who will transition into
their district each year. The contact person is also responsible to assist with planning for
joint training opportunities. These will include but not be limited to: classroom
observations, meetings, training sessions and workshops necessary to align curriculum
and promote a smooth transition for children from Head Start to kindergarten.

Head Start’s Family and Community Partnership Specialists. Head Start’s Director of
Education works with the Recruitment Specialist to plan and implement an annual
recruitment outreach project with the school districts. Materials are reviewed with
members of the Transition Advisory Committee and distributed at the January Committee
Meeting. Members are given information to give to the elementary school principal to be
sent home with each kindergarten and first grade student.

State Grants. Head Start’s Director of Education will work with the local districts who
qualify to apply for and receive grants funded by the PA Department of Education. These
grants give districts the opportunity to work with childcare and Head Start to enhance
readiness skills of all children who will move into the elementary school setting each year.
Head Start’s Executive Director and Community Advocate will meet with school districts
to discuss joint participation in state grants.

93




LUZERNE COUNTY HEAD START TRANSITION SERVICES

The following services are available for children and families transitioning from Luzerne County Head Start/Pre-K

Counts to Kindergarten:

Classroom Visits: Wherever LCHS has a center located in a school district building, periodic visits to the
kindergarten classroom, library, music room, etc. are arranged by the Kindergarten teacher and the Head Start
teacher. The Head Start teacher also invites a Kindergarten class to visit her Head Start class for playtime or for
special events. (ongoing)

Memorandum of Understanding (MOU): A written agreement is in place between Head Start and each of the
11 school districts who receive Head Start children each fall. The agreement is designed to meet the Head Start
performance standards and Every Student Succeeds Act (ESSA) related to Family Partnerships/Transition
services to children and families. Each district designates a person to be contacted by center staff as needed to
ensure proposed projects and activities are implemented and carried out to best serve children and families
transitioning to district. (reviewed annually)

Community Outreach: LCHS center staff and specialists are actively involved in opportunities for educating the
community about Head Start. An annual project coordinated by Head Start’s Eligibility and Recruitment
Specialist and members of the TAC to recruit Head Start eligible children in all 11 school districts. (ongoing)
Joint participation in Literacy Grants: Head start’s Literacy Specialist works with the local districts who qualify to
apply for and receive Literacy Grants funded by the PA Department of Education. These grants give districts the
opportunity to work with child care and Head Start to enhance readiness skills of all children who will move into
the elementary school setting each year. (ongoing)

Joint Training: Head Start and Kindergarten teachers. Topics chosen based on current issues in early care and
education, as well as district input & include but are not limited to school readiness, curriculum alignment, Head
Start Outcomes Framework and PA State Standards, & preparing preschool children for full day Kindergarten.
(winter)

Kindergarten Readiness Questionnaire: completed by Kindergarten teachers to give feedback to Head Start
teachers. This collaboration aids in continuous improvement of transition process. (Fall)

Kindergarten Registration: the districts provide staff with written information about Kindergarten registration
that is shared with parents. Where needed, staff members accompany parents to registration. A special pre-
registration is held at Head Start for bi-lingual families. (Spring)

o Onsite Kindergarten Registration: Wilkes Barre Area School District collaborated with Head Start in
2018-2019 to host onsite kindergarten registration at Head Start’s largest center, which serves over 150
WBASD children. This improved the success of families completing registration. Collaboration continued
with the 2019-2020 school year to repeat the onsite registration.

o Health Screenings: Head Start nurses complete the vision and hearing screenings for transitioning
children. This collaboration helps WBASD staff with the large number of screenings required.

Observation Visits: for Head Start and Kindergarten teachers. Visits to one another’s classrooms are held to
observe curriculum and daily routine. (ongoing)

Resources: from the Department of Education are given to parents at orientation and home visits. In addition,
writing bags are distributed to children during mid-year parent teacher conferences. Bags are filled with
supplies to support children in the development of their early writing skills. (Fall and Spring)

School District Presentations: given by the receiving school district principal or guidance counselor.
Presentations are held at Head Start Centers during Parent Committee Meetings. Topics reviewed include
Kindergarten registration, curriculum, daily programming, special activities, transportation, school readiness, &
parent involvement opportunities in the elementary school setting. A presentation agenda is available upon
request. (ongoing)
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e Transfer of records: children’s education records are transferred, with parental consent, to the receiving school.
A joint meeting is conducted with Head Start teachers and Kindergarten teachers whenever possible to review
the records as part of providing for a smooth transition from preschool to the elementary school setting.
(Spring)

e Transition Advisory Committee: Three meetings per year are held to discuss the parents’ role in educating their
children, school readiness, & current issues in early care and education. Committee members include Head
Start parents, service area specialists, school district administrators, guidance counselors, kindergarten teachers,
and child care, community, & agency representatives. (October, January, March)

e Transition visit: all children who will transition into Kindergarten at the end of their year at Head Start will be
taken to visit an elementary school in their school district. Parent volunteers are invited to join the children who
will meet their new teacher and tour the school. Following the visit, the children will receive an I’'m Going to
Kindergarten booklet with various activities they can do at home with their parents. (Spring)

LCHS GUIDE FOR TRANSFERRING CHILDREN’S RECORDS

TO THE RECEIVING ELEMENTARY SCHOOL

In June, children’s records are transferred, with parent permission to the school they will be attending in the fall.
Transferred records should include Parent-Teacher Conference Form, Individual Transition Plan (2 pgs),
Kindergarten Readiness Checklist, and copies of 1% and last writing & drawing samples from portfolio
(Instructions for the transfer process are listed below). This is done so that the receiving Kindergarten teacher
will know basic information about the Head Start children who will be in his/her class. If schedules allow, a
meeting will take place so you can review the records with the receiving Kindergarten teacher. At that meeting
encourage the Kindergarten teacher to call you with any further questions.

As preparation for transferring records, each teacher will:

1. Check the Memorandum of Understanding (MOU) for the date of the record exchange/meeting with
the Kindergarten Teacher.

2. Contact the school employee designated in the Memorandum of Understanding (MOU) to set up the
time and location for the meeting. (Ask for a date later in June or beginning of August if one isn’t given
in the agreement.)

3. Inform the Center Manager of the date and time and let her know if a substitute will be needed.

4. Paper clip the records together for each child. Sort packages of records by district then by building.
Place records in alphabetical order. (Center managers will have folders.) Place Memorandum in front of
folder. Include the Policy of Retaining a Child Who is Age Eligible to Attend Kindergarten.

5. When delivering records, have the Kindergarten Teacher, Building Principal, or receiving school district
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personnel sign the Confirmation of Transition Records and return form to Director of Education.

Send records that go to another Head Start teacher to her center as soon as possible so the appropriate
teacher can include them in her folder.

If you have children who will attend a private school or are moving, give transition information to parent
to share with Kindergarten teacher. Document in Education Notes.

All records for children transitioning to Wilkes-Barre Area School District and any records that are to be
exchanged in the June will be given to Director of Education. Records will be kept in locked file cabinet
until distributed.
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KINDERGARTEN READINESS CHECKLIST

CHILD’S NAME

CHILD SHOWS: M: MASTERY (consistently demonstrated), E: EMERGING (inconsistently demonstrated), OR L: LITTLE/NO
EVIDENCE (not yet demonstrated) OF THE FOLLOWING SKILLS:
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Approaches to learning through play: how this child
constructs, organizes, and applies knowledge

Shows interest in a growing range of topics,
ideas and tasks

Tries several ways to complete a task

Attempts to use problem solving activities to
achieve a positive outcome

Creative thinking and expression: communicating
through the arts: how this child develops imagination,
respects differences in expression and responses.

Uses imagination and creativity or expresses self
through music and dance

Represents experiences, thoughts, and ideas
through visual arts

Uses pretend play to represent known or
anticipated situations

Language: child shows successful verbal and non verbal
communication skills, beginning to use written information.

Responds to questions about main characters,
setting and events during a read aloud

Follows two-step directions
Match vocabulary to picture clues

Identify technology that can be used to gain
information

Communicate using detail when relating
personal experiences

Uses verbal and nonverbal language to
communicate for a variety of purposes

Uses new vocabulary when speaking

Social and emotional development: child shows
developing concept of self, self care, emotional control.

Takes care of own needs
Uses socially-accepted ways to express emotions

Plays cooperatively with a few peers for
sustained period of time

Respects feelings and belongings of peers

Understands and follows simple classroom rules

Mathematical thinking and expression: how this
child sees relationships of objects and materials to
solve problems, compare, learn time, space, number.

Counts up to 10 objects using one to one
correspondence

Names numerals to 10
Rote counts to 20
Recognizes and extends simple patterns

Identifies and names simple three dimensional
shapes

Puts piece puzzles together

Demonstrates an understanding of
directionality, order and positions of objects

Complete a simple yes/no graph to make a
selection with assistance

Health, wellness, and physical development:
acquiring muscle control, balance, coordination;
developing skills and showing coordination of movement.

Uses correct grip when holding crayon or pencil

Identifies and locates body parts
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Literacy: child is beginning to engage appropriately with
printed materials.

Associates some names of letters with their
shapes and sounds

Differentiate words and letters
Identify familiar words and environmental print
Identify upper case letters

Print letters in name using letter-like forms or
conventional print

Practices book handling skills

Writes symbols, words or simple phrases that
communicate an idea

Other helpful information:

Parent’s signature Date

District Building

Demonstrates coordination of body movements
in active play

Social Studies: connecting to communities.
Identifies family members, gender

Recognizes that all people have similarities and
differences

Scientific thinking and technology exploring: how this
child explores, inquires, and discovers

Uses the five senses as tools with which to
observe, classify, collect information and describe
observations

Experiments with changes in substances when
combined

Examines and discusses observations,
discoveries, and changes

Shows awareness of effects of litter and
recycling

Teacher’s signature Date
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Luzerne County Head Start, Inc. Kindergarten Readiness Questionnaire
> | utilize the information on the Kindergarten Readiness Questionnaire: (circle one)
alot a little never

» | feel that the Kindergarten Readiness Checklist provided by the Head Start/Pre-K Counts teacher was:
(circle one)

very helpful somewhat helpful not helpful at all

» Of the skills listed on the Kindergarten Readiness Checklist, please list the 3 skills in which you feel
children were most prepared.

1.

3.

» Of the skills listed on the Kindergarten Readiness checklist, do you feel there are any skills in which
children were not prepared? If so, please list the skill(s), explain why you feel they were not prepared,

and offer a suggestion that may aid in the development of that particular skill.

> Additional Comments:
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LUZERNE COUNTY HEAD START, INC.
Individual Transition Plan

(Child’s Name)

Please check all that apply:
PART I:

My child learns best when:

O | show him/her how to do something
O 1 tell him/her how to do something
O he/she tries on his/her own

When working or playing at home, my child:

likes to try new things O is confident
is often playful O is serious
is talkative O is quiet/shy

pays attention O is distractible

O OO0 0o O

asks for help O is frustrated
My child enjoys working:

O alone O in small groups
O in pairs O in large groups

My_ child is especially good at or really
enjoys:

O music O arts & crafts
O board games O toys
O books O outdoor activities

My child responds best to the following kind
of discipline:

O verbal directions/redirection

O time out, when needed
Other:

My child responds best to the following
rewards:
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O verbal praised smiles [ hugs/kisses

O stickers Other:

Part Il - This portion will be completed
during the home visit. As a
parent/guardian, | plan to be involved with
my child’s education by:

O attending Parent/Teacher Conferences
O volunteering at my child’s school

O sending in materials for activities/special
events or sharing a hobby or skill.

O chaperoning field trips

O helping with class assignments/projects
O attending school functions/activities/PTA
O talking with my child about his/her day
PART III:

What other information would you like to share
about your child?

What goals would you like to set for your child
in Kindergarten?

What family information would help us to
understand your child in Kindergarten?




Parent’s Signature:

Date:

LCHS TEACHER’S KINDERGARTEN OBSERVATION: Date of visit:

Head Start Teacher: School District Visited:
School Building Visited Kindergarten Teacher Visited

1. Classroom Composition: # of adults # of children:
2.

3. Room Arrangement:

What did you notice about the room arrangement? For example, do children work at
desks or tables? Do children have learning centers/areas for play?

3. Daily Schedule:

Describe Daily Routine: How is it the same as/different from the routine In your
classroom?

If children have centers, what opportunities do they have to spend time in them?

4. Curriculum:

What is the Reading and Math curriculum used in the classroom?

Does the curriculum allow for hands on activities? If so, describe:

Are lessons taught in large and small groups? Explain:
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Do children receive individual instruction? Explain :

Were you able to meet with the Kindergarten teacher after your visit? If so,

what information did you discuss?

Additional relevant information about your visit :

On the back, please describe how you plan to utilize what you saw/learned from

this experience.
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Luzerne County Head Start Parental Involvement In Transition

LCHS provides parents with the opportunity to take an active role in their child’s transition into Head

Start, Pre-K Counts and the elementary school setting. Program activities include:

>

Enroliment Day: All parents are asked to participate in enrollment day at the center their child

will be attending during the upcoming school year. Parents visit the classroom and meet all of
the center staff. Teachers and/or family workers meet with parents to inform them about
curriculum, daily schedule, transportation, and parent involvement opportunities.

Participation in Transition Advisory Committee (TAC): At the first parent committee meeting in

the fall, parents are invited to participate in TAC. They receive a brief overview of the schedule
of meetings, topics discussed, and goals of the committee. Parents are given a sign up form and
offered babysitting, if needed, in order to attend meetings.

School District Presentation: Each of our center parent committee groups receives a

presentation form their receiving school district principal or guidance counselor. Topics
reviewed include how to register for Kindergarten, curriculum, school readiness, an
introduction to PA Kindergarten Learning Standards, daily programming, special activities,
transportation, and parent involvement opportunities in the elementary school setting.

PTA/PTO Involvement: Each Family Worker contacts their local school district’s PTA/PTO
president to arrange for one of the following activities: 1) A presentation at a parent committee

meeting, 2) An opportunity for Head Start parents to attend a PTA/PTO meeting with their
family worker, and/or 3) A presentation given by a family worker at PTA/PTO to tell members
about Head Start’s contribution to the community.

Resources: Parents are given written resources throughout the school year to help them with
the many transitions their children and family go through as they move from Head Start to the
elementary school setting. Resources include, but are not limited to: books, booklets,
pamphlets, and articles about a parent’s rights and responsibilities in their child’s education,
how children learn, school readiness, why to get involved in their child’s education, the benefits
of joining PTA/PTO, and what to expect during the transition into the elementary school setting.
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